St. Cloud State University
theRepository at St. Cloud State

Culminating Projects in Higher Education Department of Educational Leadership and Higher
Administration Education
6-2017

Experiences of Bangladeshi Undergraduate
International Students’ Studying in the United
States

Kristy Modrow
kkmodrow@stcloudstate.edu

Follow this and additional works at: https://repository.stcloudstate.edu/hied etds
b Part of the Higher Education Commons, and the Higher Education Administration Commons

Recommended Citation

Modrow, Kristy, "Experiences of Bangladeshi Undergraduate International Students’ Studying in the United States" (2017).
Culminating Projects in Higher Education Administration. 14.
https://repository.stcloudstate.edu/hied_etds/14

This Dissertation is brought to you for free and open access by the Department of Educational Leadership and Higher Education at theRepository at St.
Cloud State. It has been accepted for inclusion in Culminating Projects in Higher Education Administration by an authorized administrator of

theRepository at St. Cloud State. For more information, please contact rswexelbaum@stcloudstate.edu.


https://repository.stcloudstate.edu?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
https://repository.stcloudstate.edu/hied_etds?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
https://repository.stcloudstate.edu/hied_etds?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
https://repository.stcloudstate.edu/elhe?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
https://repository.stcloudstate.edu/elhe?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
https://repository.stcloudstate.edu/hied_etds?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1245?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/791?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
https://repository.stcloudstate.edu/hied_etds/14?utm_source=repository.stcloudstate.edu%2Fhied_etds%2F14&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:rswexelbaum@stcloudstate.edu

Experiences of Bangladeshi Undergraduate International Students’

Studying in the United States

by

Kristin K. Modrow

A Dissertation
Submitted to the Graduate Faculty of
St. Cloud State University
in Partial Fulfillment of the Requirements
for the Degree of
Doctor of Education

in Higher Education Administration

June, 2017

Dissertation Committee
Steven McCullar, Chairperson
Michael Mills
Mana Komai
Luis Estevez



Abstract

This qualitative research explored the experiences and needs of undergraduate Bangladeshi
international students studying in the United States. The purpose of this research was to
understand the needs of undergraduate Bangladeshi international students so college
campuses could best serve this population. Eleven undergraduate Bangladeshi international
students at an Upper Midwest regional comprehensive university participated in this qualitative
research study. This researched showed that while studying in the United States undergraduate
Bangladeshi students experience academic stressors such as: academic performance
expectations, classroom norms, student relationships with professors, student to student
relationships. They also experience sociocultural stressors such as: culture shock, social
isolation, racial discrimination, and financial concerns. Language barriers cause stress in both
academic as well as in sociocultural situations.
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Chapter I: Introduction
Introduction

According to the Institute of International Education (lIE) 2016 Open Doors report, there
are 1,043,839 international students studying in the U.S., which is an increase of 7.1% from
2014-2015. 69,000 more international students studied in the U.S. than in 2014-2015 at
colleges and universities. (IlE, 2016a). In fact, international students have been studying in the
U.S. for over 150 years and the population continues to increase. The wealth of information and
developmental studies on underrepresented groups such as international students is critical. In
fact, there are not any identified international student developmental theories, which makes
the job of higher education professionals in the field harder.

Higher education professional organizations such as American College Personnel
Association (ACPA), and the Student Affairs Administrators in Higher Education (NASPA) are
committed to the goal of college student development (ACPA, 2014; NASPA, 2014a). ACPA is a
comprehensive student affairs association that advances professionals in the student affairs
field as well as engages students for life-long learning. The mission of ACPA is founded on and
implements core values. The first core is “education and development of the total student”
(ACPA, 2014). NASPA is the leading association for the advancement, health and sustainability
of the student affairs profession (NASPA, 2014a). NASPA’s Research and Policy Institute (RPI)
links research, policy and effective student affairs practice in support of student success and

priorities of the Association. Furthermore, the RPI:



Conducts policy analysis to articulate student affairs contributions to student success,
learning, and development; interpret information to advance practice and policy
conversations; and connect the many research and policy activities of NASPA members

to increase reach and impact. (NASPA, 2014b para. 2).

Growth and demographics of international students in higher education. One diverse
student group that is consistently increasing is international students. There are 85% more
international students studying at U.S. colleges and universities than were reported in the last
decade (lIE, 2016a). International students can be defined as “individuals who temporarily
reside in a country other than their country of citizenship or permanent residence in order to
participate in international educational exchange as students” (Paige, 1990, p. 162). According
to the IIE, one of the major reasons of growth in international students is related to active
recruitment efforts abroad, the growing reputation of U.S. institutions of higher education
abroad, increased partnerships between institutions and the availability of scholarships from
foreign governments among other sponsors (lIE, 2013).

Economic impact of international students studying in the U.S. Due to increasing
growth of international students studying in the U.S., there is a significant positive impact on
the U.S. economy. In 2015, international students contributed $30.5 billion dollars to the U.S.
economy (lIE, 2016b). The Open Doors 2016 report indicated that 75 percent of international
students receive the majority of their funds from sources outside of the U.S. (lIE, 2016a). As
state and federal funding for higher education continues to decrease, the international student

market will be increasing important. According to de Wit (2002),



Higher education as an export commodity is becoming a dominant rationale for
internationalization, not only for national governments, but also for institutions and the
private sector. The more foreign students there are paying high tuition fees, the higher
the economic return and the less the national government needs to invest in higher
education (p 91).

It is critical that U.S. institutions of higher education ensure that international student
needs and expectations are being met. It is important that international students have a
positive experience to retain them and to attract more international students.

International student research. As international student enrollment continues to
increase, it is critical that research be conducted on the holistic development of international
students. Most international student research addresses enrollment trends in higher education,
failing to include issues international students face and how they are developing (Lee & Rice,
2007). The research also fails to explore the process of adjustment (Terzian & Osborne, 2011).
Enrollment trend data often reflects political and environmental factors that affect visa status
which in turn affects the ability of an international student to study in the U.S. International
student research also addresses international student issues, however, fails to link the issues to
their overall psychosocial student development (Lee & Rice, 2007).

According to a variety of researchers, international students experience different social,
political, environmental and psychological changes while studying in the United States (Chen,
1999; Robinson, 1992; Boyer & Sedlacek, 1986; Schram & Lauver, 1988; Parr & Others, 1992;
Carter & Sedlacek, 1985; Wadsworth, Hecht & Jung, 2008; Zimmermann, 1995). While this

information is important, it is not utilized to its full potential as findings fail to connect how
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social, political, environmental and psychological changes relate to an international students

overall psychosocial development. According to Hanassab and Tidwell (2002)

It has become increasingly important to understand this subpopulation (international

students) on our campuses, as well as to assess and address their needs. International

students bring their cultural orientations with them: values, beliefs, patterns of

behavior, ways of learning, and thinking. They enrich the intellectual life on campus. (p.

315).

If student development is a crucial facet and vital goal of higher education institutions
and of higher education professional organizations, a crucial question remains: Why hasn’t
international student development been addressed? Hanasaab and Tidwell (2002) state,
“Educators cannot neglect the needs of international students coming to the United States or
underestimate the intellectual, strategic, and financial resources they represent.” (p. 306).

Higher education’s goal of student development. Student development is an important
factor and goal of higher education. In this context, the dearth of studies on underrepresented
groups of students is critical. As Chickering (1969) suggests, institutions of higher education are
not being, “educationally effective,” as they are not reaching their diverse student body,
“where they live.”

There is very limited knowledge regarding international student development and there
appears to be a lack of international student psychosocial development theories. Student
affairs professionals who understand student developmental issues and how students think
about their experiences can assist and relate to the students they are working with and to help

the students reach their full potential (Hamrick, Evans and Schuh, 2002). Sandeen (2001)
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indicates, “The best student affairs organizations will reflect these special populations and

engage in regular assessment so that they can understand and adapt to the inevitable changes
that occur.” (p. 190). If student affairs professionals cannot understand international student
developmental issues and how they reason, they cannot assist or relate to the international
students they are working with. Student affairs professionals utilize student psychosocial
development theories when working with students in order to understand what they are
experiencing and observing (McEwen, 2005). As McEwan (2005) describes, the purpose of
student affairs professionals is to:

Facilitate students’ development, to understand and design educationally purposeful

environments, and to be experts about organizations and how they function, it is our

responsibility, both professionally and ethically to know and understand the individuals,

groups, and institutions with whom we work. (p. 154-155).
Purpose and Significance of the Study

The purpose of this qualitative study is to explore the experiences and needs of
Bangladeshi undergraduate international students studying at a regional comprehensive
university in the Upper Midwest. Since 1921, the Institute of International Education (lIE) has
conducted an annual statistical survey of campuses regarding the international students in the
U.S (lIE, 2017). According to the Institute of International Education (IIE, 2016a), 31.5% of all
international students are of Chinese origin, making the largest number of International
students. China, India, and Saudi Arabia constitute for approximately 53% of the international

students studying in the U.S. (IIE, 2016a).
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Asia is a large continent comprising of many countries. Many of these students are

studying in the U.S. There is imminent concern about how much is not known about Asian
international students. Thus, it is imperative to study international students from Asian origins.
Asian countries vary greatly in their culture, attitudes, values and beliefs, so studying a specific
country in Asia would be more applicable and accurate. Thus this study was limited to
Bangladeshi international students.

This study will better guide institutions of higher education about the Bangladeshi
culture in relation to our own. Furthermore, professionals in higher education will be better
trained to offer support to a Bangladeshi international students through transitions and to
ensure that they receive the resources that they need to be successful in an academic setting
and beyond. There is an increasing demand to internationalize campus services, to globalize
higher education, and to further diversify campuses. Professionals in higher education must
fully understand international student development to ensure that the services and resources
they provide to both international students and to American students are truly as effective as
they desire.

Statement of the Problem

There is still a lot of research that needs to be conducted on international student
development and there are a lot of groups for which student development has not yet been
studied such as African international student development, Asian international student
development, European international student development and so on. Admissions offices are
being pressured to admit more international students (Jaschik, 2014). As international student

populations increase in the United States, more resources will be needed in order to
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adequately serve international students. Without dedicated international student development

theories, it is unclear how institutions of higher education will ensure that they are properly
aiding in the successful student development of international students.

There is increasing pressure for higher education institutions to be accountable for
student learning (Davis Barham & Scott, 2006). “Assessment is the clear link in demonstrating
greater responsibility.” (Davis Barham & Scott, 2006. P. 211 ). The question remains how
institutions of higher education will be able to assess student learning for international students
if they are unclear about the development of international students.

Description and Scope of the Research

This qualitative study explored the experiences and needs of eleven Bangladeshi
undergraduate international students’ studying at a comprehensive regional university in the
Upper Midwest. Six of the students were transfer students. An analysis of the interviews was
used in order to find and interpret patterns in data in order to classify patterns to generalize
the results.

Research Questions
1. What were Bangladeshi students’ expectations of U.S. institutions of higher
education prior to studying in the U.S.?

2. What are the experiences of Bangladeshi international students’ studying in the

us.?

3. What are the expectations of Bangladeshi international students’ after they

graduate?
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Summary

Student development is a core value of U.S. higher education institutions. Students
attending U.S. institutions are evolving and becoming more diverse. One drastic change is the
student body is more culturally/racially diverse, yet research is needed about how diverse
students develop while in college. The international student population continues to increase
and although large numbers of international students study in the U.S., limited studies have
explored international students’ needs, expectations and experiences. Furthermore,
international student experiences have not been linked their overall psychosocial development,
offering student affairs professionals’ limited information about how international students
develop. Even less is known about the development of international students in relation to
their place of origin.

There is not an international student development theory. Due to a lack of an
international student development theory, there is a huge gap in knowledge and the field. It is
extremely important to understand how international students develop while they are in
college in order for student affairs professionals to ensure that international students develop
cognitive complexity.

One responsibility of student affairs professionals is to assist international students’
development within the context of their own culture and to help foster appreciation of their
cultural background within the context of the higher education institution and with other
students. However, if student affairs professionals are unaware of issues international students
face in relation to their overall student development, how can they be effective in meeting

international student needs? In order to partially fulfill this void, this study will explore



Bangladeshi international student needs, expectations and experiences in relation to their

overall psychosocial student development.

15
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Chapter IlI: Literature Review

Despite that fact that international students have been studying in the U.S. for over 150
years, very few books and research studies focus on international student development or the
specific issues related to this phenomenon. While the purpose of this research is to explore the
experiences and needs of undergraduate Bangladeshi students studying in the U.S,, it is
important to understand the history of international students in the U.S. as a whole as well as
common adjustment issues faced by international students. The review of the literature will
depict how issues of international students have been explored in current literature but how
research fails to address international students’ needs specific to origin. The imperative issue is
that there is not an international student development theory. Even more specifically there is a
lack of international student development theory via country of origin.

Review of the Literature

Very few books and research studies focus on international student development and
there is no specific international student development theory. Researchers Love and Yousey
(2001) analyzed various student affairs texts from 1999 to discover what issues student affairs
professionals were focusing on and what the student affairs professional organizations viewed
as important. Love and Yousey (2001) analyzed websites, newsletters, periodicals, conference
programs, materials from the American College Personnel Association (ACPA), and materials
from the Student Affairs Administrators in Higher Education (NASPA). The disturbing finding
was that there was almost a total lack of focus regarding issues of globalization and
internationalization of higher education from a student affairs perspective. Out of the 1,100

student affairs texts were analyzed only twelve focused on international education (Love and
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Yousey, 2001). In general, a review of the literature also reveals a focus on issues faced by

international students including academic stress, socio-cultural stress, political unrest,
international student values, and implications for student affairs professionals, however the
research fails to address a link to issues international students experience with international
student development (Chen, 1999; Wan, Chapman & Briggs, 1992; Wadsworth, Hecht & Jung,
2008; Robinson, 1992; Schram & Lauver, 1988; Zimmermann, 1995; Parr & Others, 1992; Story,
1982; Hamrick, Evans & Schuh, 2002; Chickering & Reisser, 1993; Winston, Miller & Cooper,
1999; McEwan, 2005, Bevis & Lucas, 2007; Du Bois, 1956; Higbee, 1961;Vestal, 1994;
Fulbright,1975; Lee & Rice, 2007).

It is not surprising that student affairs have lacked of a global focus as the American
society demonstrates passive isolation, reinforced by the media which titles news segments,
“World in a Minute” (Love and Estanek, 2004). Student affairs professionals need to be fully
engaged in global issues and adopt a global perspective through incorporating international and
intercultural dimensions in to teaching, research, administration and service functions (Love
and Estanek, 2004). By adopting a global perspective, student affairs professionals will be able
to work with American students to prepare them for an increasingly internationalized world as
well as effectively assist international students adapt to U.S. higher education, culture and
better meet their needs (Love and Estanek, 2004). A Memorandum of International Education
Policy under the Administration of William J. Clinton (2000) intended for the heads of executive
departments and agencies stated, “A coherent and coordinated international education
strategy will help us meet the twin challenges of preparing our citizens for a global environment

while continuing to attract and educate future leaders from abroad.” (p.1).
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A brief history of international students in America. Historical challenges, successes,

global competition, and war and peace among nations, have greatly affected immigration
policies and regulations for international students and scholars. In order to fully comprehend
the issues international students endure, one must understand a brief history of American
international education and the political environment during different periods of time
throughout history.

1700s. In colonial times, the fine reputation of European higher education institutions,
led to few international students studying in the United States (Bevis & Lucas, 2007). In the late
1700’s interest in U.S. institutions of higher education grew among legislators and other
stakeholders, As U.S. institutions of higher education grew and developed, reputation
followed, making U.S. institutions of higher education desirable overseas (Bevis & Lucas, 2007).

1800s. One of the first international student exchange programs created in 1872 by
Yung Wing and Wing was the first Chinese student to obtain a degree from a U.S. institution of
higher education (Bevis & Lucas, 2007). Wing’s program allowed 30 students from China to
travel each year for a total of four years to the U.S. Chinese teachers also traveled with the
students to ensure that they maintained the Chinese language and culture (Bevis & Lucas,
2007). Federal immigration laws were declared in 1875 and in the 1890’s the U.S. inspected all
immigrants entering into the U.S. making immigration more difficult than in the past. (Bevis &
Lucas, 2007).

1900s. In the early 1900’s, almost 100 years after attempts to strengthen the image of

U.S. higher education institutions, the U.S. was becoming an attractive destination for
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international students to study (Bevis & Lucas, 2007). Since the Immigration Act of 1924, the

U.S. has expressed interest in international students studying in the U.S. (Haddal, 2006).

During World War |, the Association of American Colleges developed a program of
international exchange with other countries, which led to study abroad scholarships (Bevis &
Lucas, 2007). Consequently, the international student population increased. Along with the
increase in international students, there was a need to increase services and clubs to
international students (Bevis & Lucas, 2007).

During World War Il, many European universities were closed. International student
enrollment increased in the U.S. World War Il also delayed the ability for students to attend
higher education institutions for several academic generations in Europe and much of Asia (Du
Bois, 1956). In order to address needs of increasing international students, the role of advising
international students started gaining recognition.

In 1945, the United Nations was formed to create understanding between nations and
in 1946 the Fulbright U.S. Student Program was founded. The Fulbright U.S. Student Program
introduced international student exchange in many nations and since its initiation, hundreds of
thousands of Fulbright scholars have had their education funded by the United States and
other countries (Bevis & Lucas, 2007 & Vestal, T.M., 1994). According to the Fulbright website
(2014),

From its inception, the Fulbright Program has fostered bilateral relationships in which

citizens and governments of other countries work with the U.S. to set joint priorities and

shape the program to meet shared needs. The world has been transformed in ensuing

decades, but the fundamental principle of international partnership remains at the core
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of the Fulbright mission.” Senator J.W. Fulbright stated, “It was my thought then, and it

is now — that if large numbers of people know and understand people form nations

other than their own, they may develop a capacity for empathy, a distaste for killing

other men, and an inclination to peace. (Fulbright, J.W., 1975).

Currently the Fulbright U.S. Student Program is the largest U.S. Exchange program offering
opportunities for students and professionals to partake in international graduate study,
advanced research, and teaching worldwide. The program currently operates in more than 140
countries and awards about 1900 grants in varying fields of study (Fulbright, 2014).

The Cold War contributed towards the climate of McCarthyism. McCarthyism was the
ability to take political action against those accused of being disloyal to one’s country for
committing supposed acts of treason (Bevis & Lucas, 2007). McCarthyism led to The
Immigration and Nationality Act of 1952 (INA), which created rigid visa restrictions, screening
of immigrants, and stricter U.S. entry quotas. However, even with restrictions on visas, the
number of international students in 1953 grew to 33,647, which was a 300% increase from
1930. It is interesting to note at this same time the amount of domestic students grew only
100% (Du Bois, 1956).

McCarthyism eased in the late 1950’s and during the next 15 years, international
students studying in the U.S. tripled (Bevis & Lucas, 2007). The increase in international
student numbers, prompted studies to examine issues and concerns of international students.
Services being offered to international students also increased (Bevis & Lucas, 2007). An Open
Doors study conducted in 1959 found that 42% of international student advisors were

appointed after 1955. Increasing amounts of international student advisors were added to the
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field of higher education to deal with the increasing number of international students and

needs.

Presidents’ John Kennedy and Lyndon Johnson highly supported international exchange
(Bevis & Lucas, 2007). Both Presidents hosted forums at the White House regarding
international student issues and contributed federal money to the internationalization of
higher education. The Institute of International Education (IIE) established offices overseas
designed to assist international students with U.S. college selection, scholarships and offered
job services (Bevis & Lucas, 2007). Between the years of 1976 and 1982 enrollments of
undergraduate international students increased by 55.2 % in comparison to an increase in
domestic undergraduates by only 13.8 % (Soloman, L.C. & Young, B.J. 1987).

In 1990, over one third of all students studying abroad worldwide chose to enroll in U.S.
institutions of higher education. International students spent about 5 billion dollars annually,
greatly contributing to the economy of the U.S. From 1990-1995, more than 50 % of the
international students in the U.S. were from Asia with the largest numbers of students
originating from China, India, Japan and South Korea (Vestal, 1994).

2000s. One of the most profound changes on U.S. campuses was the Student and
Exchange Visitor Information System (SEVIS) which was designed and released in 2002 for
institutions of higher education to track international students. Terroristic attacks in the late
20 Century lead to the lllegal Immigrant Reform and Immigrant Responsibility Act (IIRIRA) of
1996. The IIRIRA mandated new immigrant documentation, mandatory immigrant tracking and
reporting, increased border patrol and new provisions for student visas and undocumented

individuals (Bevis & Lucas, 2007). Visa restrictions contributed towards a decline in the amount
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of students applying for admissions. In 2002-2003 there was only a 1% increase in the amount

of international student admissions, whereas historically a 5% increase was average.
International students were choosing to study in countries other than the U.S. (Bevis & Lucas,
2007). In 2004, the IIE reported the U.S. experienced an absolute decline in international
student enrollment for the first time historically (Lee, Rice, 2007). A 2004 survey indicated that
many graduate schools experienced decreases of more than 10% (Lee, Rice, 2007).
Nevertheless, since 2004, there has been a steady increase in the amount of international
students studying in the U.S. In 2015-2016, international students enrolled in U.S. institutions of
higher education rose to over 1 million which is the largest number of international students
studying in the U.S. (lIE, 2016a).

The U.S. Department of State funds a program called EducationUSA to promote higher
education to international students by offering accurate, comprehensive and current
information about opportunities to study at accredited postsecondary institutions in the United
States. “EducationUSA is a U.S. Department of State network of over 400 international student
advising centers in more than 170 countries.” (EducationUSA, 2017). Weekly application
seminars are held to inform students about the application process as well as individualized
counseling. The EducationUSA website offers users the ability to translate the language into a
preferred language.

Theoretical Framework

Student development is viewed as a positive growth process in which an individual is

able to deal with increasingly complex experiences (Sanford, 1967). College student

development is defined by Hamrick, Evans and Schuh (2002) as, “the ways when a student
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grows, progresses, or increases his or her developmental capabilities as a result of enrollment

in an institution of higher education” (p. 31). Chickering (1969) describes college student
development as, “A period during which certain kinds of changes occur or strong potential for
such change exists, a period during which certain kinds of experiences may have substantial
impact..... patterns established at this time tend to persist long into adulthood” (p. 2).
Chickering (1969) further describes college student development as, “Changes occur in
attitudes, interests, values, future plans, and aspirations, openness to impulses and emotions,
personal integration, and intellectual ability” (p. 2). Student development emerged from the
disciplines of psychology and sociology and student development theories focus on
interpersonal and intrapersonal changes that occur while a student is enrolled in college and
the factors that contribute to those changes (Hamrick, Evans & Schuh, 2002).

Importance of Student Development. In Chickering’s book, Education and Identity
(1969), Chickering examined the evidence and importance of college student development by
exploring a 1968 study conducted by Trent and Medsker (Trent and Medsker, 1968). Trent and
Medsker’s study explored how development is shared by those who attend college and those
who do not. Nevertheless, attending college does make a positive difference in development.
College students tend to be more flexible, open-minded, tolerant, and objective. Theorists such
as Sanford and Heath explain that how one develops in college is unique from those who do not
(Hamrick, Evans & Schuh, 2002). According to Hamrick, Evans & Shuh 2002, students
developing in college possess the, “ability to evaluate one’s thinking, connect thoughts to
reality, systematically solve problems, synthesize material, organize thoughts, and use data

impartially” (p. 219). Sanford and Heath go on to explain this as cognitive complexity. Being
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able to think in a complex manner is the result of intellectual development/student

development that takes place in college (Hamrick, Evans & Schuh, 2002).

Student development is viewed as a crucial factor and a goal for institutions of higher
education. In fact, student development is so revered in the fact that many institutions of
higher education refer to holistic student development in their mission statement. Ivy League
institutions such as Harvard College, Yale College, and Princeton University also share the view
of importance of holistic student development and they too have adopted student
development in their mission statements/guiding principles (Harvard College, 2015; Yale
College, 2015; Princeton University, 2015).

Chickering’s vectors of student development. Probably, one of the most widely studied
and well known psychosocial student development theories is Chickering and Reisser’s Vectors
of Development. Arthur Chickering’s Education and Identity (1969) provides a comprehensive
of college student development in relation to issues students face and the college environment
that affect outcomes (Hamrick, Evans, and Schuh, 2002). Chickering’s theory identifies seven
stages or vectors of development which when fulfilled lead to a well-rounded developed
student. Students can move through the vectors at varying rates. Issues faced in one vector can
affect another vector, which results in a strong sense of self that helps individuals to complete
life duties confidently and responsibly (Hamrick, Evans & Schuh, 2002). Each vector builds upon
each other, which leads to greater complex vectors as new situations arise. The seven vectors
include: developing competence, managing emotions, moving through autonomy toward
interdependence, developing mature interpersonal relationships, establishing identity and

developing purpose (Hamrick, Evans & Schuh, 2002).
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Developing competence. Competence involves the development of three skills:

Intellectual, physical and manual skills, and interpersonal competencies. (Chickering & Reisser,
1993, Winston, Miller & Cooper, 1999) Competence is defined as being, “the confidence that
one can cope with what comes and achieve goals successfully” (Chickering and Reisser, 1993, p.
53). Most importantly this vector helps students the ability to comprehend, analyze and
synthesize observations and experiences (Chickering & Reisser, 1993). Furthermore students
gain interpersonal competence to listen and cooperate and communicate effectively was well
as to respond appropriately. These are important skills that help students to obtain person as
well as group goals and strategies to help relationships build (Chickiering & Reisser, 1993).

Managing emotions. Awareness of feelings and trusting feelings to allow good
management of emotions. Development occurs when students learn appropriate channels of
emotional expression (Chickering & Reisser, 1993). With a new college environment, students
often experience anger, anxiety, fear, boredom etc. These emotions can create barriers for
students in their educational goals. Students learn how to deal with their emotions effectively
the first task of this vector is not to eliminate emotions but rather to allow them in the
students’ awareness and acknowledge them as signals. Development occurs when the student
learns appropriate channels to release their feelings before they explode and immobilize. The
goal is to get students in tough with the full range of feelings and to exercise self-regulation
rather than repression (Chickering & Reisser, 1993).

Moving through autonomy towards interdependence. This is a key vector as students
learn how to be self-sufficient and how to be responsible to work towards goal accomplishment

(Chickering & Reisser, 1993). Mature independence requires recognition of both emotional and
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instrumental independencies (Winston, Miller & Cooper, 1999). To be emotionally independent

means to be free of needs of reassurance and to be instrumentally independent refers to the
ability to cope with problems and the ability to be mobile (Chickering & Reisser, 1993; Winston,
Miller & Cooper, 1999). Emotional independence is a freedom from the need of reassurance or
approval. This begins with the separation of parents and proceeds through the reliance on
peers and non-parental adults. There is a willingness to lose friends based on differences to
pursue strong interests (Chickering & Reisser, 1993). Chickering and Reisser 1993, state,
New relationships based on equality and reciprocity replace the older, less consciously
chosen peer bonds... The need to be independent and the longing for inclusion become
better balanced. Interdependence means respecting the autonomy of others and
looking for ways to give and take with an ever-expanding circle of friends. (p. 47).
Developing mature interpersonal relationships. According to Chickering and Reisser
(1993), this vector consists of two components, “(1) tolerance and appreciation of differences
and (2) capacity for intimacy” (p. 146). In this vector, relationships move towards greater trust.
Maturity is defined through the formation of long term relationships that can endure crisis and
separation (Winston, Miller & Cooper, 1999). The main goal of this vector is for students to gain
the ability to respond to others in their “own right” rather than through the use of stereotypes
(Chickering & Reisser, 1993). One becomes more open to differences and can respect others
from different cultures and enjoy differences. Students gain the ability to create healthy
relationships and to make long lasting commitments based on honesty and responsiveness.
One can balance too much dependence or dominance and be in an equal relationship

(Chickering & Reisser, 1993).
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Establishing identity. The formation of identity is dependent on the four vectors

mentioned. This vector involves conceptions of physical needs, characteristics and personal
appearances, clarification of sexual identification and of sex roles and behaviors; a sense of self-
esteem, personal stability and integration (Winston, Miller & Cooper, 1999; Chickering &
Reisser, 1993). Clear identity allows one to see themselves as being capable and worthwhile.
Chickering and Reisser state (1993), “Development of identity is the process of discovering with
what kinds of experience, at what levels of intensity and frequency, we resonate in satisfying, in
safe, or in self-destructive fashion” (p. 13). Chickering and Reisser (1993) also indicate that
development of identity involves: (1) comfort with body and appearance, (2) comfort with
gender and sexual orientation, (3) sense of self in a social, historical, and cultural context, (3)
sense of self in a social, historical, and cultural context, (4) clarification of self-concept through
roles and life-style, (5) sense of self in response to feedback from valued others, (6) self-
acceptance and self esteem, (7) personal stability and integration. One also reflects on one’s
family of origin and ethnic background and one defines themselves based off of their religious
and cultural traditions (Chickering & Reisser, 1993).

Developing purpose. The ability to, “assess interests and options, to clarify goals, to
make plans and to persist despite obstacles” (Chickering & Reisser, 1993, p. 50). By developing
one’s goals, one can be intentional in order to make plans for action (Winston, Miller & Cooper,
1999). One formulates a plan for action and integrates three major elements: (1) vocational
plans and aspirations, (2) personal interests, and (3) interpersonal and family commitments

(Chickering & Reisser, 1993).
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Developing integrity. Involves humanizing and personalizing values and developing

congruent values (Winston, Miller & Cooper, 1999; Chickering & Reisser, 1993). A shift occurs
when a literal belief becomes a more relative view. Personalizing values pertains to examining
values and then selecting ones that are more appropriate. With this being the final vector,
“Internal debate is minimized... and the response is made with conviction, without debate or
equivocation” (Winston, Miller & Cooper, 1999; Chickering and Reisser, 1993). This vector is
related to establishing identity and clarifying purposes. According to Chickering and Reisser,
(1993)

Students bring to college an array of assumptions about what is right and wrong, true

and false... important and unimportant... most of the values are implicit and

unconsciously held; therefore, they are hard to identify or explain. With humanizing of
values, much of this baggage comes to light. The contents are examined. Many items
are discarded on brief inspection, sometimes with later regret. A few are set aside

because they still fit and can be incorporated into a new wardrobe. (p. 51).
Personalizing values leads to the development of congruence, which is the achievement of
behavior consistent with one’s personal values (Chickering & Reisser, 1993).

As the number of international students continue to increase in the U.S., the number of
services increases as well. In order to be fully effective as student affairs professionals, it is
important to know how each student population develops. Chickering (1969) states that,
“Colleges and universities will be educationally effective if they reach students ‘where they
live,” only if they connect significant with t