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'fHE NORMALIA. 3 

IV. 
The first questions asked were devoted to 

making the pupil recall what he knew vYhich 
had a bearing on the subject uf attributes, 
that his mind might be adjusted to their ap
perception. Ten or a dozen y_uestions were 
asked to make the pupil think of the quali
ties and actions of objects, where one or two 
directions as name the qualitz"es ef any ob.feet 
i'1l the room, were all that were needed . . This 
was a more serious fault than it seems at 
first sight. 

r. Much time was wasted. 
2. Class could not give attention to easy 

work whose purpose they could not as yet 
see. 

3. Worse than this, the pupils' minds were 
dissipated. Each pupil ought to have 
brought a unified self to bear upon the sub
ject, but the ideas had been so chopped up 
that no one of the class seemed readily to 
apprehend the significance of what they 
were doing. The fifteen minutes spent in 
preparing class left them less prepared than 
if the subject of the lesson had . been an
nounced at once. 

Discrimination between• words and ideas 
was defective. The teacher seemed to think 
the pupils merely careless ~hen they said 
"Talking is ,;111 attributive," or "The word 
talking is an attributive." Such expressions 
she obligingly changed for them, although 
their number increased rather than decreased 
with the progress of the lesson. 

Vagueness of apprehension must have 
been the real trouble. This :--hould have 
been remedied by insisting that the pupil tell 
just what he meant by the term used. 
Forcing him to define his thought, would 
have compelled him to discriminate. 

V. 
A geography lesson, subject: The vVinds. 
The teacher, after developing the main 

directions of winds in the northern and 
southern hemispheres, called on one of the 
clearest-headed pupils in the class, to make 
a recitation upon them. This recitation was 
very confused and full' of mistakes. The 
teacher seemed much disturbed bv it, and 

continually interrupted to correct, patch up 
ragged statements, and put crutches under 
lame ones. 

The teacher should have "minded his own 
business" during this recitation. It con
tained many hints for him on which he should 
have meditated as he listened. 

r. That his previous development of the 
subject must have been very poor, since a 
pupil keener than the average of his class 
had not grasped it. 

2. That it must have been poor in the 
direction of doing the work for the pupils 
instead of having them wotk,_:__an inference 
drawn from his sanguine expectation that 
the class could recite, when the facts proved 
that they kne'w little of what he had been 
attempting to teach. 

3. Each specific error or shade of error 
should have been noted, as an assistance to 
future development. 

Had the teacher thus quietly listened, he 
would have gotten what he evidently missed 
in the previous part of the recitation,-a 
"guiding sensation," that is, he would have 
come in touch witll his pupil, and have seen 
what they were really receiving. He could 
then ]fa ve carefully developed the subject 
again, keeping hold of the guiding sensation 
by having pupils sum up oftener without his 
help. 

The critic will endeavor to point out more 
specifically the fault with the early work. 
At the beginning of his lesson, he asked, "ln 
what direction does the wind blow?" After 
his class had the wind blowing to all points 
of the compass in their minds, he asked 
again, "Air will move toward a heat centre, 
will it not?" Class said "Yes." What they 
thought can only be imagined. Teacher 
here relinquished the guiding sensation and 
did not touch class near enough to find out 
what they thought, during the whole expo
sition of the subject. 

"Will the wind fall behind or go ahead as 
it blows toward the equator?" One pupil 
guessed it would go ahead; another that it 
would fall behind. "How can it go ahead 
when the points on the surface of the earth' 
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at the equator, move so much faster than 
points on the surface of the earth at the 
poles?" Class didn't know how it was, but 
were naturally unanimous in deciding that 
said wind could not "go ahead." Teacher 
then proceeded on the assumption that this 
error had heen utterly routed, and his next 

question was, "Since then, as you say, the 
wind will fall behind, in what direction will 
it blow?" 

In this way the recitation proceeded. 
There was no recitation much longer than a 
monosyllable from the class, and there were 
many prolonged explanations on the part of 
the teacher, until the recitation referred to, 
at the beginning of this criticism. 

Lecturing, or reciting from the book is 
preferable to such work, though a lesson of 
this character should be developed by ques
tioning which will lead the pupil to discover 
the truth for himself. 

He should be directed only when neces
sary, and the truth should not be held up tor , . 
his assent or admiration until he has found 
it. In the last question criticised for instance, 
the teacher should have been sure that the 
pupils had the premises,-( r.) the com para-• 
tive velocity of the points on the surface of 
the earth in its rotary motion, and ( 2.) that 
the earth rotates from west to east. Then 

. the question,-"On which side of the meri
dian on which it starts, will the wind from 
the poles reach the equator?"-ought to 
demand thinking on the part of the class. If 
anyone arrived at a wrong con°clusion, instead 

of correcting it for him, or allowmg anyone 
else to correct it, he could have been made 
to explain his point, and in most cases, the 

correction would have come from himself. 

The teacher of this lesson was the em
bodiment of energy and enthusiasm. The 

matter was clear and correct in . his mind. 
The points were well arranged for presenta
tion. It is marvellous to me, that so little 
was accomplished with such an admirable 
mastery of the subject by the teacher. This 
lesson emphasizes beyond any lesson I ever 
saw given the necessity of the pupils doing 

the work instead of the teacher. 

HOW THE MIND IS GOVERNED. 

BY SARAH JOSEPHSON. 

The mind is governed both externally and 
internally. Externally, it is governed by 
objects and events, which, continually and in 
ever changing succession, are thrown in its 
way, and broug·ht to bear upon its intricate 
mechanism. Internally, it is governed by 
its own activity and conditions, by its selec
tive activity and its mood. Every scene, 
every occurrence brings to mind a multitude 

of past experiences according to the inex
orable law of association, and the mind is at 
liberty to choose, as the object of its activity, 
any ·one of the trains of thought which are 
called up. I say it is at liberty to choose 
any one of the trains of tho ught suggested 
by a present sensation, but that liberty is 
comparative, not absolu te. 

The mind is free in the sense that the will 
is unrestricted in its choice at the present 
moment, but it is so strongly influenced by 
its past activities and consequent ha bits, 
that it may be difficult and even impossible 
instantly to abandon thoughts and feelings 
which have become dominant elements of the 
soul, either on account of external or in
ternal conditions. So the minds's choice is 
dependent upon several things. It is to a 
certain extent at the mercy of ( r) condi
tion s, ( 2) mood, ( 3) ha bits, ( 4) heredity. 

( r) Conditions :--The conditions govern
ing the mind's choice are of two kinds: 
psychical and physical. 

A highly developed and cultured mind 

that bas had opportunity to come in contact 

with the good, the true, and the noble, is 
not likely to choose the same grade of 

thought as a less fortunate brother's mind, 
whose ci rcum stances and conditions in life 

have been such as to suppress, rather than 
encourage the higher forms of thought. 

The physical conditions, independent of 
the mental state, may be such as to impose 
upon the mind a certain train of thought. A 
change in scene necessarily results in a 
change of thought, because new sensations 

with their endless train of associations, pre-


