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PROBLE~: 

PERCEPTIONS AND ATTITUDES OF INCLUSIVE 
TEACHER EDUCATION PROGRAM 

STUDENTS 

Lynn Paige Pehrson Millar 

The implementation of the Individuals with Disabilities Education Act (IDEA) 
and the regular education initiative (REI) is becoming reality in a growing number of 
school districts across the United States. Educators, therefore, must be properly 
prepared to meet tbe needs of all students in the regular classroom, regardless of 
disability or exception. The perceptions and attitudes of teachers toward inclusion and 
students with disabilities affects the effectiveness of inclusive education programs. It 
is therefore necessary for preservice teacher education students to have positive 
perceptions and attitudes toward inclusion and students with disabilities. Teacher 
preparation programs must address this issue. This study examines the perceptions 
and attitudes of students within the Inclusive Teacher Education Program (ITEP) at 
St. Cloud State University in St. Cloud, Minnesota. 

PROCEDURE: 

Students enrolled in Cohort 1 of the ITEP program were surveyed and 
interviewed as the entered the pro_gram in the fall of 1994 and exited the ,program in 
the spring of 1996 to determine their attitudes and perceptions toward inclusion and 
students with disabilities, as well as toward the ITEP program in general. The 
following related questions. became the focus of this research project: 

1. Do the ITEP students have increased positive attitudes and 
perceptions toward inclusion as a result of being in the ITEP program? 
2. Do the ITEP students have an understanding of the roles and 
competencies required. of inclusive teachers as a result of being in 
the ITEP program? 
3. Do the ITEP students feel .prepared to teach children with 
disabilities in a regular classroom setting? 
4. What components of the. ITEP program were most helpful and the 
least helpful to the ITEP students? 



FINDINGS: 

Based on the survey and interview results, the ITEP students' attitudes and 
perceptions toward inclusion and students with disabilities were more in agreement 
with the concept of inclusion as they exited the two-year ITEP program. The students 
also developed .an understanding of the roles and competencies required of inclusive 
teachers during this time. Most of the students felt prepared to teach in an inclusive 
classroom upon exiting the ITEP program in the spring of 1996. The most ·helpful 
component~ of the ITEP program were the number and variety of field experiences, 
the team-teaching structure, and the cohort structure. 

CONCLUSIONS: 

hnplicationsftom this study for teacher preparation programs were to address 
the issue of developing positive perceptions and attitudes in the preservice teacher 
education students toward inclusion and students with disabilities, and that they teach 
the skills and competencies needed to be an effective inclusive teacher. The Special 
Education and Teacher Development departments should team-teach whenever 
possible to give students an education that prepares them for an inclusive classroom. 
The use of a cohort structure and collaboration between departments is also 
recommended for -effective inclusive teacher education programs. 

Approved by Research Committee: 

1Ja A'-~ 8a ,1J,,. ,V iUA_ 
Nancy Ba~ ach Chairperson 
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Chapt«I 

INTRODUCTION 

American education today faces a number .of .challenges. One such cballenge is 

to effectively implement inclusive education in our schoola. 

This ,chapter will 'ioclude a brief background on inch..,.., a brief disa,ssion of 

attitudes and perceptions toward inch.tsion. the purpose of this study, research 
• 

questions, ,and definitioos of key terms. 

A Bri'ef BaGk,arauwl on Ipclqsion 

The Special Education Compliance MonitoriQg Manual states,. "To the extent 

that there are QO detrimental effects, children with disabilities :shall be educated with 

children who do not llave disabilities and shall attend replar educabOJI classes" (MN 

~- ofEd., 1993, pg. 4.2.SA). 

1'his statement complies with.Public Law 94-142, tbe Education for All 

"Handicapped Children Act, passed by the United States Congress in 1975, the first -law 

which mandated that free,, appropriate public education be provided for all children 

with disabilities. This :Statement ilao complieS with die Individuals with Disabilities 

Education~ (IDEA,,or PL l0I-476)~_wbicb replaced PL 94-142 in 1990, manctating 

that each -state and locality has a plan to ensure: 

1. proper identification of children with.~ 
2. tWf edlacation -services. at .no cost to the parents. or ·guardialls, 

1 
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3. the students' ·and parents' ript to due process (information and infonned 
consent),. . 
4. • the least restrictive envu:onment (LRE) consistent with the educational . 
needs of the dilld with special needs, • 
5'. a written ·individualiz.ed education progr.am (IEP) for each child with special, 
needs, . 

• 6. a nondiscriminatory evaiuation of each child with .special needs. by a 
multidijcip1ina teaan, 
1'. confidentiality,;. and 
8. personnel development for teachers, and other professional penonnel and. 
in-servi.ce training for tegUlar teacben-(Hallahan & Jeauffin.an, 1994, pg. 32). 

Since the· pasuge of_PL 9+ 142 and IDEA,. ~5;. researchers,. and 

,advomtes for children with disabilities have been concerned about thefflatioosbip . . . 

between r~ and. special education. A movement: known as the Regular Education 

Initiative {lUll) was born, proposing.that i:egwar· education and speeia{ education . 

restructure. themselves to make regular educators more responsible fur students. with . 

. mild or ·mciderate 4isabilities, 'Or ,to ma-g~ it~ in. a single,. wufiecteducational 

systemQiaHaban & Kauffinan,. 1994). 

The ~-ofIDEA.and the :REI 'bas been a .greal -cballenge for 

echacators. Many models of inclusive ednsatioo have emerged to~ tie 

needs ·of all children, .induding the disabled in r.egular • • classrooms. The 

~easiQg inclusion of children with special neec,fs in rqpdar ~ tbroqghout 

the United States bas been a topic of debate. Tber,e 1are ,several reasons ~Y dlis topic 

has been,~ contro~ersial: tile unclear definitioaof "inclusiv.e educatio~ and the 

diverse per~ns of'wbat inclusion really means, the attitudes of sdlool limlty and 

.preservice suidmt. teacben towar.d inclusion,. the changing toles and-COlllpeteQcies 

1:equired of inclusive~. the diviaion or mtegration of,i'egular-education:and 

special education programs. in our ·sdiools:,. in the government at. state and national . . 
levels, and in te.acber pnpration. ·pcograms at our .colfqJes anc1· ,wuvenities, and 



3 

conflicting reports on the effects ,of inclusion on "regular* and "special" children in the 

classrooms. 

Aftitudes apd PerocptiQQS Toward Ioobwnn 

One issue related to inclusion is bow teachers feet about this topic; what their 

attitudes and perceptions are toward inclusion. 

'feaebers' attitudes toward children ·in $eneral will positively or adversely ,affect 

student acliieveineot, 6ebaY-ior_, and tbe success.of implemented programs in the 

-classroom. The same is true with teachers' ,attitudes towuddulcken with:special 

needs and inclusion programs. Siegel: and Jausovec (1994) state that one major factor . . 
intluencing the success ofinclnsion is the attitudes of teadiers, and that "inclusion may 

be -defeated if teachers do not bold positive attitudes toward this practice." (p. 2). 

Researchers have 1deotificd teacher ·attiuades u a .major concem in .exploring teacher 

effects upon integrated or mainstreamed students-with special needs (Siegel & 

lausovec, 1994; .Siegel & Moore, 1994). 

AJtliougb there are many factors. that infljaence the success oi: failure of 

mclusive education prQgtllDS, one key fAetor is the attitudes ·of ed•acators toward 

teaching students with disabilities (Eichinger, Rizzo&. Sirotnnik,1991~ Siepl & 

Jausovec, 1994; Sregel .&. M~, 1994). 

Research· bas shown that regular education teadiers who have bad special 

education. counework have .more positive perceptions of inclusion tban.d10le who did 

not have this education (Stephens, l 980~ Stoia; 1992). Most regular ed11cation 

teacher preparation programs do not indude counewOlk in special education. Many 

studies confirm that regular ed11cation teachers feel ill-prepared. to teach children. with 

disabilities in the regular ,classroom, and ·beoce have ,negative attitu4es and perceptions 

about inclusion (Blair, 1983;. Bradley & West, -1994; Katsiyannis, Conderman & 
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Franks, 199S; Schumm, Vaughn, Gordon, & Rotb1ein, 1994; S.,w & Adams, 1982; 

Siegel & Jausovec, 1994; Vaughn, ·Schumm, Jallad, Slusher,. & Saumell, 1994). 

Hoova- (1984) and Moisio (1.994) :recommeocl that .continued research be done 

to determine preservice education teacberi' attitudes and perceptions of inclusion to 

pmvide further insight into :teacher preparation program effects on tJiese attitudes and 

perceptions, as well as the preservice teachers' confidence in teaching dwdren with 

disabilities in ,the regular dassmom. 

Jncl11sive Teesbec Knies ud Om:tpdeories 

The changing structure of our education system, particularly with inclusive 

education, requires £hat the.roles and competeacies ·of teacbm are modified. 

According to Vautour (1993), a competent teacher •demonstrates mastery-Over 

content matter and the pedagogical techniques to successful1y conpey such material to 

diverse populations" (p. 23). Those diverse popu)ations are fleooming more diverse, 

and hence the roles and competencies required of an inclusiv.e daJsroom teacher are 

,becoming more diverse. 

Jenkins, Pious and Jewell (1990) infer from the literature. on the ·Reg,dar 

Education Jniriative that regular dassroom teachers have 1be following responsibilities: 

I. Educating all students assigned to them. 
2. Making and monitoring major instnactional decisions for all the st1adents in 
their class. 
3. Providing instruction that follows a normal elev~ curtiam•m . 
4. Managing instluctionior diverse popu)ations. • 
5. Seeking, using, and coordmating assi~ for studmts who require more. 
intense Jel'Vices than those provided to their peers (p. 481-482). 

The National Council for Accreditation of Teacher Education (NCATE,..1992) 

,requires that teacher training .institutions "pr-OVUie for study and experiences that help 

education students understand and apply appropriate ~ for individual leaming 



s 
,needs, especially for cultilraJly diverse and exceptional populations" {p. 50). Recent 

literature offers many suggestions on what these areas of understanding all(i:strategies 

are. Some of these tuggestions will be disaasaed in Chapter 2. 

Putpose of the Shady 

Given that the implementation of the Individuals with.Disabilities Education 

Act (IDEA) and the regular ·education initiative-(REI) is beooming ~ma growing 

number of school districts across the UJUted States, educators must be properly 
\ 

prepared to meet the needs of all students in the~ .cfassroom, regardless of 

disability or exception. Teacher preparation programs tbroU,gJlout eolleges wt· 

universities mustaddress these needs, paying ·attention to the. perceptions ud attitudes 
• 

their preservice teacher ~on students have about inclhsion throug&out their 

~ and especially ·as tfley exit their pn>iraml and obtain employment in the 

.school systems. 

This is a case study focused on the Inclusive Teacher Education Program 

(l'IEP) at St. Ooud :State University in St. Cloud; Minnesota. 

St Cloud State University began a three-year program. in 1994 designed to 

prep&Fe two -cohort .groups of 27 students each to work in triditional and inclusive 

school settings Upon successlbl completion of the~ students wilt. eam a 

Bachelor of Science Degree in Elementary Education and will be ·eligible for licensure 

in the st:ate of Minnesota in both Elementary Education (grades one through six) and 

Specific Leaming Disabilities for kindergarten dlrough grade~. This program 

wu named the IDclusive Teacher Education Program (ITEP),, and blends the 

disciplines. of Regular Education and Special Education at the University. 
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The first group of students ( Cohort # 1) began the program in September of 

1994 and graduated in May of 1996. Prior to entering the program, and as they exited 

the program, each of the students was interviewed and surveyed to determine their 

attitudes and perceptions of inclusion. The purpose of this study was to determine 

whether or not the students' attitudes and perceptions of inclusive education were 

more in agreement with the concept of inclusion and whether or not the students have 

an understanding of the roles and competencie.s required of an effective inclusive 

educator as a result of being in the ITEP program. 

Research Questions 

study: 
This thesis will attempt to answer the following questions through a research 

• 

1. Do the ITEP students have more positive attitudes and perceptions toward 

inclusion as a :result of being in the ITEP program'? 

2. Do the ITEP students have an understanding of the roles and competencies 

required of inclusive teachers as a result of being in the ITEP program? 

3. Do the ITEP students feel prepared to teach children with special needs in a 

regular education classroom setting? 

4. What components of the Inclusive Teacher Education Program at St. Cloud 

State University were most helpful and the least helpful to the ITEP students? 

Definition. of Terms 

In the context of this study, the definitions of the following terms will be. used: 

Collaboration refers to joint efforts between educational entities, such as a 
special educator and a regular educator working together to plan educational 
programs for an exceptional student. 



ExfitPK)J)N 8n•dfflt refers to a student who possesses physical, mental, or 
emotional exceptionalities which may necessitate special attention by school 
personnel (NCATE, 1992, p. 63). • • 

lDGJusien. refers to the-practice of atteooang the. same ~ -u .sibliQgs and 
·neiSJ,hnrs, being :in regular edtialtion ·daslrooms with ·daronological age- • 
appropriate cla,ssmates,havmg ~ -and ffleYaDt objectives, and. 
being pmwlcd withthe:necessaiy ,suppott (e.g., -.,ecial ecluattion and.related 
services) to leanl(Ramfortb,. York, 4 Mello~ 1997; Taylor, 1988). 

\ . . . . ., . . • 

1 

Jndusive-cboot .refers to.a sebool where prof"essiorutls_ ".create a.CC)IJlinuDity in 
winch all dlildren wori and learn together and develop nltiaalfy supportive, 
.-won~ of · -muwvvt" ·(Stai~ Stainback, i: ..... :& Q•--Sha ••• ·-......----- ;peer.......,_. =--, ____ ,.__,, ~ ~ 
1994, p. 486). . , • . . 
fntQP:llioo nr DMNDiUINDPll l'den,f.0-tfie,lliOVemenl. of students with -
disabiJities 'fmm speaal tdlook to regular ~ and/or finm -,eeiat . 
dusr()OlDS, to regular dassroo1ns. , 

J c,@&ntrk;tiyc F,oxiroPrnat (LRE) refers to the emrironment that.a11oW,S the 
student. with special needs to be echicated in. the most_ ippropriate way pouible 
for that :student. bdng .segregated as little as possible Jb>m ~ family, 
coOIDll1mty, and the regular clw setting. The. um is. not always the regular 
classroom. 

R,caubu: classroom refers to a. classroom that inchtda students:who are not 
labeled w.ith :a disability. It ~y-a1so incblde students· who are labeled ·with a 
~: .... 1w"1: ... 
U,IOCIU...11,Q., -~ . 

&canJK· F4ur:atina ·rd'ers to 'instructional pr08f'IID$,.that meet the needs or· 
..._ _ _. ___ .~.;&.... t-L.-1--1 •. .:..L ,,t;..,.J..:ld,,, 
lN,\I\R,IUD .. wuu ace not .IIIUCHU :wlUl.a___;,..,,~.,. 

To,ditioo,l sclJopw. refer to schools which segteg{lte regular and. -,eeia1 
-education classrooms .and practices. 



'Cbapterll 

REVIEW OF LITERATURE 

The practice of inclusion is not without conttoveny. This ,chapter will examine 

literature that bas been ·written about the importance ofperceptj.ons and attitudes, what 

teacbers have-to say about inclJ1sion, competencies required in an eftective inclusive 

teacher, and the·~ of teach« preparation programs . 

• 
The JIJll)QJDDGC of Pcrf4JMDS IDc1 AWUMlcs 

There are many different models of inclusion·programs,. and u many, if not 

more definitions ·of what .an inclusive education program is. ' . • (1992) notes 

that in order for .inclusion .to be effective, "school personnel :must be receptive to new 

'SpeCW education service delivery models" (p.306).. According to a study conducted 

by Ross and Wax (1993), the teachers' ~ of these diffinnt. models will 

determine ,the .. succeu oftbele programs in the future. G1111din (1995) ,Qlliat,ains that 

"One major sturnbting f>lock to successfu1 inclusion seems .to .be the lack of 

understanding by ·school~• (p. l). .lnvestigating1eldlers' beliefs about making 

adaptations for diverse learnets. is helpful in the development and. evaluation of 

mta'Velltioos designed to jq,rove 'teachers' ·knowJedge, tkiJls,,and coofideoce in 

delivering these models (Schumm; Vaughn, Gordon & ~ 1994). V■1ghn, 

Schurnm, Jallad, :Slusba-and 'Saurnell (1994) stresstbat.an ·understandiDg ofteacben' 

perspectives wt· perceptions .are "essential if we are to anticipate possible difficukies 

and pr.epare for SUcc.eJsful .inclusive practices" (p.4). 

8 
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In an~ -settin& teachers must be willing to modify cwricu1um, facilitate 

a positive ctimat4'~ and hold positive expectations for beba"lior and achievement.for 

chi1drm with .disabilities, W attitudes are aD important _prerequisite tool teacher's 

willingness to cany these out (Fender ct. Fiedler,_ 1990). "Therefore,." Wdcffl'Ski 

{1992) states, "it is:ianportantto measure the attialdes of educaton;CODQCl'DUlg the 

impact of integrating stucfents with disabilities in the regular dusroom" (p. 307).. 

A teadlet's attitude toward a -student with .,aal .eds will affect .the other 

students' attitudes a well. An important variable in the acceptlDCe of .a student with 

special ~ by other studeots is tbe attitude of tbe teacher tc1w1nhhe student with 

special needs (Kunzweiler, 1982). Negatiw attitudes will breed· aeptive ~ 

ad positive attmades and ICCAlptaJiN': will breed positive attitudes ·aad accept1110e 

ScbrneRrin (198-1)·,,.;ntains that the climate~ incfiuive. ptogmms is one 

of tbe moat important detemiinen .of a;program's ~- The attitude oftbe regular 

ectiJcation teacher toward·the cbiJd with special needs can ioffnence the ctimate of the 

dasaroom (Stoler 1'992). This ctirnate • of · affected ,II., teacben'"·attitudes ud t , . 11,. course, V] . 

perceptions about inclusion in al. 

Ver, simp1y ~ -"inclusion is abolJt attimdos" (Friend &:Cook;_ 1993~ p.S·S) .. 

A1tituda deady affect an ioduaioP program's-~ and-studies of-these . .-uames 
will pave-the way &insuring its success. 

What Teemro Um to 5a.v Ahout Joolusion 

Numerous studies· have been. conducted to determine: teachers' 'lttitudes and 

perceptions ofinclusion. Accordmg ,to F.ichinger. Rizzo& Sirotnik (1·991~ there .are 

three factoo that relate to- teacben' attitudes toward inchJim, ·education: 

demographics {age, genda:,. ;Jevel of education), ,environment (availablility of support 
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disabilities need more $peCUll attention and phunring time than they are able to give 

thelQ, and 'simply dQri't.bavetbetimeto .~ aB .oftbe wdsof each ad every .student 

(Brad)ey & West_.1994; Friend & ·coot,· 199-l~ V•181m,· et~ l.994). 

One major conccmmmmon to most teadaen.interviewed or _aurveyed istbe fact that 
' ' 

the definition of inclusion is not concrete DOI' operatio,,wmf. Many fear inchasioa 

-~·- they don-'t UDdentand what itis and do ;Jlot have.-& dear undentandiag of the 

.~of mdusion.. Unfortunately~ some models of~ mean.,~" 

studau--with disabilities into l'eJPIW' daarooma, without eft"ecti¥e lllppalt ·systems. 

This: givesmchask,a; a bid name, as: many $dies·on the topic of mclusioll qgelf: 

~-pport systems and collaboratioJl among all staff' u of major importapce in 

effective inclusive models: According to Jimey, Snelt. Beers·& Raynes (l99S); "if 

{regularleducaiion~ are to ·become committed :to tile change, ihey ~ to gain 

•understanding ot'tbe pmpoae of indusaon" ,(p..436). 

Another major ·concem about inclulion that.is C()IJlfflOQ to teachers is that ·they 

fed they are' incapat,le of illipiemetdiDS an inclusive eduQtioP ·model The general 

consensus is that tacben feel a.great flCed for ~mformatioQ related:to -teaclring 

learner& with 'SpCCial-needs:before an~ prognmtQlt be etfoctive. '1'1-y express 
' -

jfears about not bowing bow to teadP ·lfu&nts with 4isabitities. Tbr madequate 

training of regular education teachers iD me ,,mg the. needs. of teamen with special 

needs z.esuks. in their mudlDCe .to teadl tban. 8Jair{1983)',states"that ...... 

educational _need& "stager·tlwr imagio,,titm• (p·. 54). ID the Novmfler/DeN,nlher 

1993 iaue of Jnstnrctor, one·teldler wrote, "'1.didn't.qow what to e,qiect of.~ I 

didn't want to·do something that woulct hurt time students'" (Friend 4 Cook, 1993, 

p.54}. Anotberteacbrsin'tbe ltlleiy~by Janney,dal(1995) stated, "lit'~] 

fear of the· unknown .... Y.ou1re a&aid they·might hurt you or ycu might-hurt them. (It's 

:a) lack of education, not knowing what to eq,ect"' (p.433). hoff (1985) found that 
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most sauqples of regular amt ·s,pecial·a1ucators in his ·study ~ed agtWII' education · 

teachers:as not liavmg the slalls-needed to teach ,children with. s,pecial needs. 

Vaughn, et.111,(11994} mdicated fronitbeir ,study ,that many gmeral and .,aat 

education teachers-expressed a :concem aboqt,.., ed\lcatiOD teachersnet being 

·adeqµately prepared to meet the needs df audents with .disabilities in .regular ~on 

clusroonls. One elementmJ ~education teilcher iii their ~aid,, '"ifmis:iS:tbe 

way it's going:to t,e, it ,bas to statt at themidergraduate level .... lhe.,.., dassroom 

teacher is going;tohave·to take'many·courses in special' education"'· (p .. 24-25). 

Another .teacberill the~ Jl'IMltlinetl ·that ~ onlf dution u pi'epanng. teadlers. 
. I . 

. be: ..t-:....~•- • • '(i ........... 1· ....a.,__ · - --,J: .--.1 .... ....a. • ·r· .In 25\ to. . UU'UliR; maJQl'S', • .m ~ ~ tlJJU .,....... anlC8tJOD· • ,..,. · ,. 

Much of die titerature feviewed maiotms :that.teachers who have more · 

,confidence in their skills will have improved attitudes~ Teamers' ~ ~their 
. • 

ability to ~ integrate :students. with disabilities iato their dasses must he 

consider«! in.~ their attitudes towanl incbJsim($d•ndim,, l931·).. JJt 

~ teachers do not feel educated enou;gh to.implement.inclusion mcce~, cand 

this~ affects their' attitudes . . 
' . 

'~ teacben. find, it·dillicult to believe' inclusion wilf work and be~ 

for many-r:easons u discussed -aboa. However, tber.eilasl>een some ,positive 

feedback on teachers! attitudes- about indusion: In a study by ScJunetlrin ·(1981 ),. there 

was -an over:all .positive,attitude·toward .inclusion -on the part :oftbe ·groqps of.teadiers. 

surveyed Despite·meatteacher-i' fi:ars:and· amcems. about: tbe·likelJ success.of 

mclusion,_they ·suggested tbatmdusion eouktbe positive and werehopetul about :its 

success tVaugbn, et .~ l~). 

Many .teacbers-.e;tbe·benefitr ·c,l inelusioll . . iHJnclusiou. is·gocxltbr ~ flt 

', 

(Friend & C~ 4993.,,p., 54) wrote a teacher in Imtnictor. "'k:'lq>s ·students ffllDy. 

Wlderstand· divenity. Ana students-learn flow to, befp. each odler: ltteadies students 
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tbatdley·an:1eam . .from each otheri that the teacher is JJmttbe .only source m the 

classroom .. '" .Another· teacher wrote,, "'Students with diilbiJi6es benefit fi'om .being 

with their ,peers. Some lltudmta;leam nmdl men thaa dley w.ould,if the)' receivecl the 

same instrudion ilr a special abation classroom. And~ lemr how to get along 

with their dusavrtes ~ doa't have special needs"' (p.S4). Another teacher wrote 

that inclusion '"briDp the staff togdber:. MWe support eadtotfler·more dlan. we eyer 

,did before"t (p.54). 

The results-of a study done: by Janney~ Snell, Beers and ltayaes (t99S) 

indicated that al intemewea .but one felt the inclusion ·eftbrt.iD their ldlo.ols were 

sucxessfut.. An elf el9Cldary school special educatiO'f teacher in this study·ltlted that 

indusion is "'rally bmeficiaJ. and :it's not u ctiffic,Jlt;u you might &st Ndicpte it:to 

be"' (p. 43 l ). Dis teacher saw dlebeoe4its ofincfusion m bothdae •adents with and 

without disabilities. AnodJer1eachc:r stated. '"It's made•~ a&mosphere for our 

whole adloof. Our children are ao modi. more aware of~ aud: I tbink·it's-made, 

them less'Self-center"ed. And it':S made us teacbm more aware,. too"' (p. 431 ). · 

The majority of the literature_reviewecf on teachers' attitudes and perceptions 

(toward indusion:reveals tbat.·bothRgUlar-education and special _education teachers 

feel t&at t&e t>enefits of inclusion fir outweip any negative apedS of it. With proper 

education and ,tnining of all teadaets, inclusion am be an exttanel)' «rective p-actice. 

Compctcncic;s Bapgr,t:ofan flfrmve 
hrlum Qawoorn Icerba: 

knowledge,of and an .understanding of PL :94-142 ind the llEt mdutting the am.c:ept. 

of'what the least-restrictive environment (LRE) is and is not (W~ Wi1eox 4 

.Manges, l 994~ W~ 1990). [;eysel' and Bursudt.(1986) found that tbe 
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knowledge of the rationale for .inclusion was perceived to be an 11iiportal1t· component 

inteacller-training~. 

The_ background of inclusion, ioducting its i.o,y. ~ laws wt polkies 

. was rated u an important knowledge bue for indlaive ~in_. done by 

Bradley and West (1994) and Fender and: Fiedler (1990)~ Jndudec[in this category~ _ 

the blowle.dge of the 1egal ri.glus ef disabled students and their parents (Fender & 

Fiedler, 1990~ l.eyser & Bursuc:k; 1986; WIIQms, 1990). 
I . . 

The indusive classroom teacher ia required to have -some bowledgebue wl 

.. ~....._.of. a.I. •• __ ., di·~-----a--a;.;_ ....J...Anu.•L-----a_ QM~ ---ae,--,,..--.·~ --...... --.-.~ 

cbaractautics of-,pcific disabilities.. how1hese ttudents ~ wlilt to eq,ect.&om 
·• 

~ -aocf flow-to·addres.-their edl'Clltional _. (Biadley·&· West, 1994~ Emporia 

State U~,-1994;. Fender & F~ 1998; FIA & Hittb, 1'994; ~ & 

~ 19.86; Rafi: Evans&. c~ 1991~ Williams., 1990). Tflese:telehenmust 

also danamtratea l.lDdentanding of. "the range of deviant dassroom bebaviors, 

illdudingactingout, ~~and.disorpnimf&ehmors•(l,anden&, 

Weaver, 1991, p:S). Wi.,_,.._ (1990)Iound that 1be abilityto identify areas of 

~difticukY for a student wu rated among one·of thebipest important teacher· 

coq,etencies. Recognimag the ·effects .of pbysical conditions OJl leaming .and 

knowlecfge of flow to modify die. pllysiad environment for students widl diaabiJities 

were also nted u1ffll)ortal1t mber :stud;y. 

Competencies in providing progum~ i~ ~ 

,bmavioral,, medlodologica1 .and tecbnologal.:are:rated as a ·high priority ofconcem 

for educ:atoff preparing for the-indusion pnx,ess. Bradley and West (1994) r.oport 

that "Educators repeatedly expressed die need for more information in the ,pcific 

areas of facilitated COJ111DU11icati wait time, direction-8MDI, bands-on activities,, 

transition time. and the use of adaptive tecbnology and equipment• (p .. 1'2 t ). 
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Adapting .teaching methods and .instruction to meet the individual needs of 

students is an important competency mentioned in recent literature. Designing 

learning activities, individualizing instruction, and selecting, modifying,. and adapting 

curriculum content and materials to support individual differences is included. here. 

Preservice teachers need to be able to select instruction and tasks that are at an 

appropriate level of difficulty, with a "high rate of correct student response to teacher 

questions" (Hinders, 1995, p. 203). Applying alternative teaching strategies and 

recognizing the implications of specific disabilities for planning procedures are skills 

needed by inclusive teachers. This includes adapting long,-range and .daily planning for 
I 

exceptional students. Writing bebavio.ral obj.ectives and plailning for implementation, 

as well as evaluating curriculum to determine its appropriateness were rated as 

important skills needed in a study done by Williams (1990). Wigle, Wilcox and • 
Manges (1994) maintain that general educators "need to learn how to adapt their 

learning objectives and their curriculum content to accommodate the needs of students 

with a wide range of abilities" (p.13). These authors also state that preservice teachers 

"need to focus on such skills as question framing, wait time, cueing, and coaching in 

the context of the heterogeneous classroom and congruent with the 

behavioral/learning characteristics of the. mainstreamed students" (p. 13 ). 

The ability to monitor the learning process of students and adjust instruction is 

a skill needed by all teachers, especially the inclusive teacher. This includes the ability 

to "evaluate program effectiveness for specific learners" (Williams, 1990, p. 152). 

One way of evaluating program effectiveness is to evaluaie or assess the students and. 

their progress. This is another skill required of the inclusive classroom teacher, which 

includes the skills· of interpreting and implementing a student's individualized education 

program (IBP). The knowledge and skills of developing an IEP in consultation with 

team members may also be needed (Landers & Weaver, 1991). The inclusive teacher 
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needs to use &equent-ebecksto ~ tbe,progress-ofstudents-ancf desip ieststbat 

effectmly monitor their p:ogn:ss .. The abili\y to adoiini,ter informal aMasmeatato 

evaluate detamme.tbe,l,:vd-offinittiomng of:studeats with -special needs are mils . . . 
rated u .impmtandhr mdusiveteacben. 'l1le toaJs group of~ Stak • 

Univenity(19M)mduded;the-,tome apprapriate:.....- data to planwl 

imple.mem ~ withe ability to·-~ formaf andmfi>nnai altematwe~ 

of assessmentsumeded ~ 'by-the induaion;~~ .In tbe ·study. 
\ 

condilc.ted by Williams (l990),. ·it·was found'..__ the ability to design ·indMciaal 
. . . . . 

pm.grams ~ --on auessment,infmmldion, 1lle ability to implement ·aniadMduatimt 

program. based'-on mlEP,. the abitityto ~ Mlmimster~ amf ,intetpiet. mmat· 
. • • ' • . • . ' • 

mndardiJ.af.teats; ,anc1 die .-.hilig to understand -and ,use psycbologic.ld data for 
•. . 

educatiomf_pla,wnng were nted.,aiinportant competencies· ofiadusivt~; l'ie· 

:ability-to . tWPAte 111 . • • • • &dinp·md :plimsto parents was one af tbe hpest. 

rared c.empetencics shmm&om·tliis:study .. 

Cof1u1u-k.a6ngdectivdywidtparaatsis~jq,ottaua~ 

~by the ;indusiv,e teacher.· Inclusive·teachen wdte "acquire-~to 

a>llaborate with patents in studaas1 ,progre8Sin .. 1u11 program-objectives and die. 

ability to uac'awssnJeDts topllomng ~ :implementing -~~ and 

flilated ;prognmi" .and ·demonstrate knowledp ofliowto mc.omage-and assist 

~ to become aciive-participaats in tbe-edbcatioual tam• accordirvJ to Etnpm. 
. .. . - ' . 

State Univa'iify(t9'4,f. 8) . . ffavuJg* .al>ilityto ~,parents, a ·weltas . 

.. p:eparing:parents of students with and. widlout·disabilities tor the impact of-mclosion 

on their cbildfm" ve:concemsiltated inthe. ttudy 1'y Bradley ad.West,(1:994, p. t~). 

Lancfers·andWeav.er~(l991),irtdudedieamlityto·"app(J·~of-SQUlld 

-~ .in;. mMtmg with parents.alKf offief·pofessinvals"· (p· .. 5) as a hijdtly:ntei 
. . . 

,,.~~ ... --.il·-~-1- ..,__ ,:_...i;._..:.,_ radJec -~., 1~,.,,~ ~~ -'J.IAilWMN"IIE:1 '.~. 
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Because effective .inclusive programs include effective collaboration among its 

members~ effective collaboration skills are essential to the inclusive teacher. Bradley 

and West ( 1994) found that teachers realize that they need to work together and share 

expertise much more in an inclusive setting. They also found that teachers were 

interested in knowing how to "develop mutual respect and support, how to .establish a 

collaborative and sharing atmosphere among their staff: and how to facilitate a team 

approach ,o educating students" (p. 121). The majority of the .literature reviewed 

supports this belief that inclusive educators need to develop coJlaborative relationships 

with colleagues, communicate effectively with other school professionals ( social 

workers, school p~chologists, special educators, etc.) and communicate effectively 

with support personnel. Wigle, Wilcox and Manges (1994) maintain that preservice 

preparation needs to include .instruction for the regular educator to consult with the 

special educator, to serve effectively on prereferral and placement teams, and to co

teach with the special educator in the regular classroom. Cooperation and 

collaboration are skills that need to be practiced by all educators in an inclusive setting. 

Finally, the skill needed by inclusive educators that is frequently mentioned in 

literature is classroom management. Emporia State University's focus group (1994) 

states that inclusive teachers need "the ability to implement individual and group 

behavior management procedures" (p. 7) which include the.following: 

1. Modify the learning environment to manage inappropriate behaviors. 
2. Develop a repertoire of strategies to increase appropriate or decrease 
inappropriate pupil behaviors. 
3. Involve parents. and pupils. in the establishment of behavioral programs, 
self-recording, and self-management. 
4. Demonstrate knowledge of how to return a behavior management 
program to naturally occurring consequences. 
5. Demonstrate strategies for crisis prevention/intervention. 
6. Demonstrate the ability to help pupils work and .cooperatively interact 
with their peers (p. 7). • 
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Wtlliams (1990) found that the ability to "maintain objectivity when faced with 

inappropriate behaviors" (p. l 52) and the ability to "encourage appropriate 

interactions JlrnOng all students'" (p. 152) were rated as having high importance in 

competencies that inclusive teachers need. The ability to apply appropriate, effective 

classroom behavior management technique was rated .as an important skill in the 

majority of the studies reviewed. Sindelar ( 1995) summed up a few of the 

competencies and skills required of inclusive teachers well: 

Teachers must be skilled educational diagnosticians, they must have at their 
disposal a repertoire of instructional methods, they must be reflective decision 
makers and use multiple sources of data to inform their decisions, they must be 
skilled classroom and instructional managers, and they must know curriculum. 
They also must be motivated to work with students who do not learn readily 
and whose-behavior may interfere with their academic progress and the 
development of Iewarding interpersonal relationships. (p.242) 

The Restructurina of TeacheJ: Education ~ms 

Many of the studies mentioned .above revealed that general education teachers 

did not feel adequately prepared to teach students. with special needs in their 

classrooms due to lack of experience and training. Katsiyannis, Conderman and 

Franks (1995) state that "Inadequate teacher preparation [is] a major obstacle to the 

successful implementation ofmclusionary programming" ·and that "teachers lack the 

skills necessary to meet the needs ofdi:verse learners in inclusive settings" (p. 286). 

Schmelkin ( 1981) states in her study of the attitudes and per~tions of special 

education teachers, regular teachers, and nonteachers toward inclusion that the 

relatively positive attitudes of these groups .is possibly due to their -experience .and 

training. Most of the .subjects in this study had been exposed to more information 

about persons with disabilities through education .classes, and had .at least one student 

with. special needs in their classroom: at one time or another. 
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In a study ~ by Buder~Bush, Wasicsko, Calaway ad Murrell (1.981). it 

was conchad.ed that the introductmy.:education courses on exceptional dmdren. human. 

growth wt developineat, and-ed11cational thought wt ,Pfldice 1-1 an inpct ,on 

attitudes of edlJCation students~ .-mr education and. mainstreaming. Many 

reaem:lia:s Jm.e CORdiaded in their ·studies 1bat eJq>OBUre· to anlJmowledge about 

people with disabilities can~ influence attitudes. of'~; Y~BJair (1983) 

,COJJCbades-tbat "a -survey ooure D' special education will.not~ meet the 

needs Qf eras.room teachers and that tbae teachen will aeed·more specific • 
\ . . 

information• (p.54). Tberefote, akhoQgh counework ~ special edintioa wl :COdtad 

with people with special WJds- may be dFectM in improving anitudes toward 

inclusion and incrtpng -'"Ollfidencem teacbing swdmts with speritf needs, an 

iJnportant. factorthat must he considered is t:be· teaehrn' aJilityt«wotk~ the 

-students with·special needs in.their dasirooms. •it ia apparmt dat regular ;teaehrn, 

must do n,ore than passively· accept t&e_placement ·of students [widtspecial,needs] 'idto 

tbar dwmoms" (Williams, 1 m, p. t49). nae education ot.tbiese-m1.a11 cuc1mts 

must be etroc.thc as well. 1bere is· a wide agreement 811Q18.reaearcben of inclusion 

that with ·the diverse population -of leamers ;presmtly within our schools, it is 

unpel1ltive tmt ietdrn t,e prepared to meet the needs of all lwnen. 

E-ende, and.Fiedler (1990) smveyed 172 randomly selected coleges·and 

uniwnities that prepar~ teachers in each of the so states Jo gather·mformation al,out 

-the counework and field experiencesieqUirc,din their:teacber prciparatioD progqms. 

They cooduded that ·teacbef pre,paration:programs are aof1bll),' ._preparillg teacben $ 
. . . ' 

.meet the needs-of studeat.s with disabilities ,in dae regular dassroom. One way '.that 

these programs are failing is that OYer .half of the preaervice teachers are not required' 

to hav.e interaction with sttldents with disabilities u part of,tbeir graduation 

requirements. More extended daaroom experience may be nerasmy to increase 
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preservice teachers' attitudes toward inclusion, attitudes towards the role of the 

regular class teacher in the evaluation and placement process, and confidence in their 

abilities to work with children with disabilities in their regular classroom (Hoover, 

1984). "It is difficult to expect regular education teachers to be competent or 

comfortable teaching a population with which they have had little or no experience" 

(Fender & Fiedler~ 1990, p. 208). In questioning recent teacher education graduates 

about their undergraduat-e prep.aration programs, Williams (1990) found that the most 

frequent suggestion given for strengthening these programs was to include more. direct 

exposure to students with disabilities .. Fulk and Hirth (1994) also concluded in their 

study of regular educators that "regular education teachers need· exposure to students 

of varying disabilities and specific training on how to address their .educational 

needs" (p. 9). 

Recent literature suggests a variety of changes needed in the structure and 

content of teacher education programs to better prepare pr.eservice teachers in 

inclusive classrooms. In addition to the increase in field experiences, changes in 

course content areas and program structur.es ar.e recommended by ,researchers. 

Schumm, Vaughn, Gordon and Rothlein (1994) suggest that teacher education 

programs need to include practical and effective methods to promote learning for all 

students, including instructional adaptations .. that can be made during the act of 

teaching. "Practices such as adjusting the time and pace of assignments, .monitoring 

student understanding, ·and providing for peer support are activities that teachers value 

.and use" (p. 34), and need to be taught to preservice teachers. More education is 

needed in the areas of classroom organimion and management, in accommodation of 

learning differences and styles, and in the interpretation of evaluation reports and 

technical vocabulary (Ross & Wax, 1993). Knowledge and awareness of disabilities, as 

well as formal and informal assessment techniques are also important (Leyser & 
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Bursuck, 1986). This does not mean -that w-e .do .aw.ay with ·speciatittd ,~n .of 

teacben.m ~ --disabilities sucl.J. as semmy ~ -convnunication disorders,, 
. . . 

SCY'.ecely mentally retar.ded disabi~ and the like: :Specialists will still :be needed in 

these- ~ -,and-teachers~-to work wifh,itudentr with -~ disabilities musfs

acguire . .tditiomd knowledge and experience in anaraof tpeeialidtion (Bunsen, 
' . . ' 

1990), However~ ·tbe:Jcnowledge,. skills; and ·dispo.sitions tbai:elassroom teacben need 
\ . 

same as the~ kno~ and_disposttions of mmyspeewists "Telcbers must be 

tkilled diagnosti:cims, have··a .np,r:toire ef instructionaLmethods, be~ decision . ' . ' 

mal:ers ■nduse, multiple sources ofdata,, be stilled~~ .bow currieu1wn;, ~ • 

__.,:__.,~ ~ _ ·.::..... __ .,,_ -"---- At .. ~. .:.......~ _.:.a;. ~L.-..!- --.1:......'.!
·UJVUV.a&CU ·to Wt11t~. •WIW ~'S-Wlar.tlw ·--...w.,. ·.-y· :una:ta:c \W'JUI :UIQI . ~ 

and/or social skills progress (Sindelar~ l99S). Teache:r -preparation,programs,needto 
.!i..-L • ..1- _;..,. __ --L -..1 • .• • ~a..... ,1,. __ ..L!H-
ua;n,auc; ,,.uuu,~wv-.., ,IIUU ~ JUIIII. stress UK;llll;;. 11AU.1& .. 

_Anotber·importanc· component of effective teacher preparation progrims 

Jncludes .. the collaboration skills mquir:ed «.:regular:education and --~ education. 

teachers .in,impfeniewatit,g inclusive programs.. Few teaeber education _pr()8WDS: 
, . 

. 1Jltegrate<general ancf,special ,educationlto ,any·gteat ~ butif they are going to 

work togedie, in die incluiive educationcprasrams, as.tias been recognized iii much 

faerature ·.as ·an essentiaf ~ -,of cJfective ~-education.programs, 

instructoFs: wl student tea:befs .need' to tia.v:e experienQe.s-worling together, 

collabontivety m:dasses. mt neld ~ ,(llin&::rs, 1995; Schumm, d al, t-994; 

Sindel•. 1995). Hinders {f995} stresses tiat regu1ar Blld-·special' educatiorreouna 

should be .intertwined, not separate and ,distinct, ,and ·that faculty members should share 

eqµally·tbe·delwery of the infused content. This. would "c.ommunicate: to students that 

ditferences are not ·separate 'Bild distinct but nther 1buman characteristics.inherent .in 

every individual" (p. 2-0Sl 
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Hinders (l995) continues to suggest that both special education ·and regular 

education instnlcton c.olJalJorate on course commt using a team tead,iqg model 

modeling to~ students the -benefits ,of teamwork. Other litenture .als0 

suggests using.the tam teaching lJf cnteacbing, luodel in teacher educatioaprosrams: 

to help teach students ,to utilize chis moda ilt ·acboot teJtting, (Bnnlffl, \ 990; Ross & 

Wu, 1993; Sindelar, 1995} 

-foorbueoo 

In conclusion,, research and literature sugest that bcause the perceptions and 
\ 

attitudes--cif teachers affect tbe elfectiveness of any ecfueational _prognm,_IJ)ClCificdy 

inclusive education programs, it is importaat to mea..-e these perceptions and 

attitlldes._ The peroeptioas and •ldeiteadwnbav.e aboutmclusive education need . . 
to be.positive in order for inclusioll, to be successful. 'Jbe literature reveals that 

,positive perceptions and attitudes t:elUk .from exposure to and knowledge of~ 

support services provide( and better preparatory education. 

According.to recent literature~ indusive educaton:need • ~ undentandins. 
of what ~on is and what it is not They need an~ tnowledge,base and 

-L!U- • .. .I: • Nlllllffll • • • -~- and many strong auua Ill al8ptatiOn, .commtHMCmOD, WIWIUI--, . ·management. 

Regular·education and special education teacher preparation programs need to 

colJaborate :on •eourteWOl'k that focuses on tecbrriquesact ·strategies for working with 

students with cfisahilities in the{~} education dassroom and colllboratioa with 

other profesaionm" .(Mayhew, 1994, J> . . 64). It.is eaa,tial t.bat aft educational 

disciplines~ together at the preservice level to exhibit ,theif own unique aet· of. 

skills -and information so that they ,are more effective and provide better tel'Yices for :aJI 

students. Effective ooDaborabon is'tbe. only way to meet. die ~ to provide 

effective educational .experiences for aB ,cbildren (Wigle, Wilcox&.~ 199-4). In 
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the process of restructuring and reforming .education systems, we must not lose sight 

of the common goal of general and special education to give every child the "right to 

learn and grow .in the same educational setting .as every other .child" (Bunsen. 

1990, p. 33). 

• 



C-bapterffl 

ME1HODS: AND PROCEDURES 

. . 
.fndusive education is •becoming• JDOR; widely ;imp~ Fadice,ill .schools 

acroSs the. United States.. In or-der to insure:~ mclusive.program&. and 
~ \ . . :· 

. . 

edlJCBtors ancf~teacher education stu.,_s toward'tbe ~ar·cliildren 

with .,ecialneeda.in'the r~ dassmom:becomes ftllft a:uclal. ~ :m 
·• 

cfescrihes·the purpose-, medlocfology~ andsut,jects of t!Q:siudy; 

T&e purpose. ortbis .study w.as to deterrnu1e ~ or: not the fncmsive 

Teacher Ed.scalion.~.~} .. stu4ents'~adper~ ·toward 

inclusM ~ -~moie;~ .agreemenl-with:tbe' conceptofindusbt, and wbetber. 

«a.they 4ew1opeda ~ of!he rotesada,mpetencies .required.-of 

~ teaehers v a result of:beirig:.in..tbe D"EPprosram·at.St. ·Cloud .State 

University. 

. . . 
1'ht ~ -in-this studywere 2.1 C.Olcge- $tlmencs enrolled.ia the, J:ndr,sive· 

Teacfier:_F.ducation Prpject (ITEP~ Cohort t at St. Cloud State Univasity-smce 

Septembttofl9'4. lheaettEP~WR.selectedftom:a_pcml.ofnS~ 

24 
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by a committl!'le.compriaed oflTFP faculty. Criterialor selection included madents' 

attainment or,JUDior year status in their progr~ their-GPA (saadents with a GPA .of 

2. 75 or .higher were given priority camideration), diversity~ gender, mcial, 

geographic, ancf traditional/DOD-trlditional student status dim,sions, and an 

.evaluation af content and writtm expression in -students' ••emmt~ of .interest in the 

program. The -,plicants were_ not. chosen-nor eliminated baled on any .one factor. 

Of the 27 studmts chosen for Cohort l, l-6 wa-e trlditiona1 (under age ~) and 

·11 were .non-traditiona ( over ap 23). Twenty-four were female. and 3 were male 

One was a :ttudmt of color. Twenty-five of tbeae students-graduated in May of 1996 

after-completing .I 18 to 119 credits in Education and Speciaf Fd11cation counes, . 

• inclucling field experiences and ·student tacbing ~ ill traditional and inclusive 

settings. at both ttie demaatary and secoildaly levels (Appendix· A).. AlmoJt half ot the 

F.ducation and Special Education .counes were tcam,.taught through collaborative 

efforts of faculty from both depamnents. 

Mdbo4ok>a.v 
Two major pieces. of data were ·collected. as the students entered the ITEP' 

program in the fall of 1994, .and.u they exited the ITEP program in the spring of 

1996. 

In the· fall of 1994, theAttibldtt· &awy of /ncltuh,e. Education, ad~ 6-om 

the Attitude Toward /ncl&fion lnstnonent by.Yates and Siden'WU distributed to the 

students 6y B-. Klopffeiscb,. then 11 graduate student at St_. ClouctState University 

(Appendix.B). This survey was~ from titemme on mdusion and other 

instruments already made, but wbidi targeted specific bebmors. No other

instruments had been designed to .deal with gmend mues of·inclusion. A validation 

study of this survey was done_ by the authors with active teadlert &om three state: . 
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universities. The statements on the survey are formulated to detect a level of attitude 

toward the inclusion of students with special needs in the regular classroom. 

The ITEP students were ·then interviewed by Klopfleisch, using questions formulated 

to support information on the survey (Appendix C). A disclosure statement/consent 

form was given to each student to sign prior to the interview (Appendix D). The 

interviews w«e tape-recorded and transcribed. 

In the spring of 1996, the Attitude Survey of Inclusive Education listed above 

was again distributed to the students. The students then signed the disclosure 
\ 

statement/consent form and were interviewed using questions formulated by the 

researcher to support information on the· survey and to compare responses to the 

previous intervi~ conducted in the fall of 1994 (Appendix E). The interviews were 

tape-recorded and transcribed. 



Chapter IV 

ANALYSIS OF DATA 

Introduction 

The attitudes and perceptions of teachers toward inclusive education programs 

will positively or.adversely affect the success of these programs. Teacher .preparation 

programs that include special education coursework may positively influence pre-.. 
service teachers' attitudes and perceptions toward children with special needs and the 

inclusion of children with special needs in the regular classroom. 

Chapter IV begins with the analysis of the data from surveys completed by the 

Inclusive Teacher Education Program (ITEP) students at St. Cloud Stat.e University as 

they enteced the program in the fall of 1994 and as they exited the program in the 

spring of 1996. The chapter continues with an analysis of the responses of these 

students to the interview questions given to them in the fall of 1994 and in the spring 

of 1996. 

A comparison was made to see if there were significant differences in the ITEP

students' survey and interview .responses. from the fall of 1994 to the spring of 1996. 

Commonalities in. attitudes and perceptions toward inclusion and the roles of inclusive 

teachers are also identified. 

The Attitude Survey 

The Attitude Survey of Inclusive Education was analyzed for evidence by a 

stratified quantitative method. The data were reviewed for significant differences 

27 
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general qualities needed of an effective inclusive teacher, such as a positive attitude, 

creativity, and patience. The students were more specific in their descriptions of skills 

and competencies during the exit interview. 

When asked during the exit interview to describe the components of the ITEP 

program that were most helpful and least helpful to them, twelve students responded 

that the number and variety of field experiences, the team-teaching structure, and the 

cohort structure were most helpful to them. Five students responded that they felt the 

team teaching structure was the least helpful, as there appeared to be a lack of 

communication between the teachers. 
\ 

Nmeteen students during the exit interview responded with "definitely" or 

"yes" to the question that asked them if they felt prepared to teach in an inclusive 

classroom. Four r~nded that they "think so", one that she would be prepared in 

Special Education, but not in Regular Education, and one that she would not be 

prepared if she had to teach by herself Several students stated that they felt prepared 

because they now had strong skills, techniques, and strategies to work with. 



• SUMMARY, CONCLUSIONS, AND'RECOMMENDATIONS 

Smnmm:y 

The primary -purpose of.du& study was to cfecennioe -whether or: not the . 
\ 

;Jnclusiv.e Tacba' Education Ptognm(l'IEP) ttudent~ have attitudes and paceptioas 

toward iodusi"'l' ~ which are: moie in agrea,JeDt with die coacept ofindusion,. 

-and whether Oli not theydevelo,ped.m~ of the r-Oles,an,t~ . . . 
required of mclusivetadten:a a.result ofbein8 in •ITEP-pmpm at· St. Cloud 

State U~. the subjects weR ITEP ~ enrolled in.tbe~gram.tmm the 

&II of 1.994 tbrougb the: sprins:of 1'996. These students coo~ a survey wl 

.1118.Wa"ed questions in pcnomt.uurviews as they entemt the pogram m.tlle &ti. of 

1994 and as they exited tbe:prograilt in the spring of 1996. 

Out•siaus 

In analyzing fhe·dag, presenfed in die sudy; the· ITEP'~•· attitudes and . 

-per,11r.r,c-:epiw~ towsd indusi¥e flducation and students with ctisibifiries were more in 

agreement with, tie concept. of indusion ftom.tbe tum they entered the program to the 

time they ait.ed the program. The students ,also had a6etter~·of the 

.roles mt competeucies required of an et&ctM inclusive teaeber·u a-result ofbeingm 

the I1FJ) ·pmgnm at St. Cloud State Uniwnity. 

In.~ the ITEP student:s·W that inelusion is· a dairablt~ 

practice when it u appropriate.for the .child, dependin,g on his ;Of .her needs. 1m 

3,2 
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tbe 1hadeats wue iD monger disagreeaieat with this •~·-implying·that 

-~ tadnng ... be-doneb-j traditioaal clauroom teachers. The 

fIEP students believ.e .somewhat that ·triditioaal teachers .do ,not posseu the expertise 

to work widt childten with cfisabilmes and. that they are-not·■Jfficiedly trained to teach 

,children witfa ..,ecial needs. Aftea compJeting the ITEP program, however, the 

students felt les stnqty about these·statcments·a they ~ -tbe ~, yet 

they ~oned more often in the· interviews· that having teachers who are not. trained 

,or are mt..t"ady .for it is a disadvantage 1>f indnsicm • this time. 

There were more common IDd specific responses from tlJe ITEP mldenes in 

the exit imtel'View thin m the mtrance interview .regarding the tk:ills.aod competeocies 

needed for an effective indusive·teacber. These responses were also more ~ 

·with!he ·skills and :eouapetencies mentioned m die literature studiod. Fotaamplc, the 

literature SIJ88eited that modifying wr adapting tbocurriculuin,. met8ods, 18d . 
. . . 

.instruction, u weU u ~having a variety or:raources md methods in 'ones repertoire are 

skills and competeocies needed by an etfectivc indusivc teacfier. Tbe-ITEP students 

were. llKR aware of this u they c.ompleied the llEP. program tlian they were u ·they 

entered tb,program. They~ also.more aware-oftbe:importailce of~

and collaboratuw with otberprofesaioaals D they~.dae program. 

The ITEPstudents felt that the most belpful components of the ITEP J)fO(PID 

were·the number md variety of field~ 1he team-tnchmg 'ltrl.letlft, and the 

support.from the cohort s,ouv. Some-of the clasaes were-mmfioned as least belpful. to 

the ·students .. 

Astbey completed the program,, tliey·fett sipificantfy·.~ -~ 

~ and qualified to teach .in an mclusive .classroom. Several ,of the stildent, 

responded that ~have.developed strong skills:, ~ and ~ in 

implement ms an inclusive education program in their classrooms. Several other 
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r-ecommendations the t'esearcher wishes to make -regarding teacher preparation 

programs in general that should be considered: 

1. Continue or implement an inclusive teacher education program to 

prepare preservice teachers for successful inclusion programs in our 

schools. 

2. Within an inclusive teacher education program, teach and model the 

skills and competencies needed to be an effective inclusive teacher as 

outlined in this study. 

3. Collaborate and team-teach as much as possible, and communicate well 
• 

with other teacher education instructors and departments. 

4. Monitor students' attitudes and perceptions toward inclusive .education 

and students with special needs throughout the teacher education 

program. 

5. Provide students with a variety and number of field experiences 

throughout the teacher education program. 

6. Use cohort groups for support and unity. 

This study also raised critical issues to consider for further research. The 

researcher recommends using comparative studies with other teacher preparation 

programs and assessing these groups prior to and after completion of the programs to 

compare results of attitudes, perceptions, and competencies of inclusive education 

teachers. These programs would include regular education, special education, and 

other inclusive teacher education programs. 
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enrolled " .--...~- ~- ... ~ ... .a....~ .. ,..._ S~·~ . utlTEP are-.~___.. ,\II:. w~ ....,..•.,vuv.-. ....,,,courses=: 

APSV .262 
APSYM? 
APSY-463 
HURL 4961497 
IM-468 
MATil250' 
FD220 
·OR. 

SPE0403· 
OR 

SPE[){E9' 210 

8-~ aadllc,,eloJlll!Wf (4 ,a .'} 
&tac,tiopai,·~i• --·• t••~(4cr.) 
~ -Cll~Priw4els --...... ,<4:,ct:) 
Bvman Rditit,,.., aald& '.l'cacicr; Patt I wt Part 11 (6 a.) 
Media Materials 811d Methods-Of 1n&tnldioit{i1fcr.) 
FOIIIIClalions in Aridvnttic (4 er.) 
IntroductioJL,tq ~ FAucatien.{3 a.) 

Foundations: ia:Special F.dDcation (l er;) 

~to the Teaming_ Plofeilsioa (l ct.) 
.(29/36 Cffldits) 

The ronow. ED/SPED .courses will·he delivered.to ITEP mborts through·· 
~ effl>its ... ~ &om bodtdepartmenss. Initial field ~-t:· 
~ with murse~ during'tllisperiod:Oftime. 

ED323 
FD346 
El),3AO 
ED37l 
ED372 
.ED.WI 
ED442 
ED4'3 
ED44S 

Dqa._. Sceiw ia-IlrM:PSPy F.dlclaoa ~2 CJ,) 
Flem et•ry :Sdlool.Cmriodmll:illa4lmlNction{3 .. a.) 
1.--..etorChildlal·(}a.J 
Reading I: .Buie 'Skills .(4«.} 

• Ptecfing 'I:. Baaic Sldll$Pla:: ... (3 er~) 
Rim •dey School SciaaM«llods (3 a.J 
El-rtda,,- Sclmal 1..,..,.. l\rts(3 a.) 

·&mi••••~ &Jiool~·~o«.) 
FJeincncary ·$dlloal ~ ,,J; er.), . . 
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· El),ISJ M••qing•O-UC,..l«Qpm,al '.Lcamiag,(l.cr.) (30en,dits) 
$PED4U 
~.US ·· 
SP.m)·4t7 
SPBD436 
SPEl>4Jt . 
:$FEI)4J6 
SPlm/B).~ 
'SPED44.S 
SP£D4.46 

~~Maciauat"'oeesidatio-· (4·cr:) 
Meclicil PetapectiwirfareeClaarrociul{4 ,er.') 

. .._...11)'/Bdlaviorally ~~(la.} 
·C•~-iildComailll•·on • $poeial E4llcalion{4a.) • 
£am awltraimfioint ~•ioaii:ir·dic Special.Needs Lamar(♦ er.} 
AtsmmentfOt-'Sp,eialEdaa■tion(4er.) 
FiaeAIU.Mi:dlodlJ-Music. ~ P:E. (4:cr.} 

· ,.._,wt~inLelnimgOiabilaicsJ(4-cr.) 
1-es:aad·Coacqa lll'l.earaia& Disalutiel:D (4-cr.), {3'' ~} 

The program will culminate in student teaching experience& ntnditionatand mcluswe 
settings at &oth. the·dementary and secondary levels. 

ED463 
SPfD410 
SPED-48·1 

Elementary Scllool TCICfling ~ (12' er;) 
Practicum: Leainiag Diilbled·~ I -(6 er.~ 
Practicmn:. Leamin&Disabled Students n (6 er.) (24ctdts} 

TOf AL,CREDITS ll8/U9 • 
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STUDENT SURVEY 

Date:------ Quarta-: ------ Year: _____ _ 

Major: _____ _ Courses enrolled in: _____________ _ 

Last 4 digits ofSS#: _______ _ Gald« ---- Age ____ ~ 

Pleaac J'CIIPffld to the following RatfflM'llls hued on the following defimlian: Incluaiffl refers'to :the practice of attending the 

same sdiools as •iblins- and oei&fibon, being io gma-al edlKlatioit claurooms wilh dumological age-appropriate classmates, 

having iodividualm,d and ttkvant objectives, and being-provided with the necessary support ( e.g., special educatiM and re1ate4· 
services) to learn (Rainforth, York, & McDcnald, 1992; Taylor, 1988). 

4 = Stroogly Aivee 3 = A8J'ee Somewhat 2 = Disagree Somewhat l :: Stroogly Disagree 
/ 

I. lo general, inclusion is I desirable oduaitiooal practice. 4 3 2 

2. Studmts wilh disabilities llhould have the right to be io traditional classrooms. 4 3 2 

3. Oivm the current sttuc:ture of the classroom, it ,is feasible to teadl gifted, 

normal and studmts with disabilities in the same class with minor dlanges 

within the cllllll'OODl. 4 3 2 

4. <llildnn model the behavior of other children. 4 3, 2 

5. Scheduling difficulties make it impoaible to enaa.the iocluaiffl initiative. 4' 3 2 

6. SllllPort pcnonnel llhould take their savices imo I traditicnal classroom. 4 3 2 

7. Many of the activities t.eadi"8 do with students without disabilities at a cl1811l'00111 

are appropriate for students with diBabilities. 4 ), 2 

8. The oeeda of students wilh disabilities can belt be scned tbrougJi special, separate 

classes. 4 } 2 

9. A disabled lltudmt's clusroom bmavior generally requires more patimQe from the 

t.eadia- than does the behavior of I normal' child. 4 3 ,. 
10. The challenge of being in a traditional clusroom will pnmote:the .cademic growth 

of the studmt: with I disability. 4' 3 2 

11. The extra attention studmts with disabilities require will be to the detriment of the 

other studmts. 4 3 2 

12. Incluaiffl oJfen mixed 1!JOUP intendioo which will' fO&ter undentanding and 

acoq,tance of the differmoes in individuals. 4 3 z 
13. h is-difficuh to maintain order .io I traditional classroom that 00Dllins I RUdmt. 

with I disability. 4 3' 2 

14. Traditional t.eadien pOIISeliS the expemse to woik with dlil~ with disabilities. 4 3 2 

15. The lichavior of students· with disabilities will ~ a bad ~ for other studmts. 4 3 2 

16. l&olation io I special claas 'bas a negative eff«t oo the aocial andanotional 

developmmt of studmts with diBabilities. 4 3 z 
17. The lltudmt with • disability will probably develq, academic skills more rapidly 

in I special classroom. 4 3 2 

18. Malt studmts with • disability do not make im adequate ~ to ain.,lete 

theirtllib. 4 3 2 

19 . . Jnclusioo ofatudmts with disabilities wilt require sigiuficant.dlanges•in traditional 

clusroom prooc:dures. 4 3 2 

20. Mos lltudenta with I disability are well bdlaved io the.inclusive clauroom. 4 3 2 

21. The COIUct studmts wilhout disabilities have with studmts with disabilities 

may be hamiful 4 3 2 
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22. Traditional .classroom teadicn do not have 111fficicnt..tralning to teadi diildrm 

wilh special needs. 

23. Studn.s with disabilities will monopolizetheteadltr's time. 

24. Incluai011 of ltudmts with disabilities will promote ha-ibis IOcial indq,mdmce. 
25. h_is lik.ely 1bll lltudcnts with diaabilities will exhibit beba.vior problema in a 

tradiliooal clasaroom lldting. 

26. Dia~veteadiing.ia bdt.er dme by reaource room or special 

education teadten than by traditiooal clasaroom teadl«s. 

27. The in.cluli011 of lltudcnts with diaabilitiea can be beneficial for ltUdmt.a without 

disabilities. 

28. ~ with diaabilaies need to be told exadly what to do and how to do it. 

29. lnclusioo ia likely to have a negative effed 011 the emotional devel~mmt of 

the ltudaJt with • disability. 

30. Inclusi011 of~ with disabilities will require all teadMn to collabonte. 

31. The atudml with a disability will be socially isolated by llludmt.s wilbout 
diaabilitiea. 

32. Pareota of ltUdmt.a with disabilities will pRIIIClll a s,ater problem for a, teadier 

than thoae of diildrm without disabilitieL 

33. Inclusi011 of ltudmts with disabilities will Dellellllitlle exlm&ive rdraining of 

traditiooal teadl«s. • 
34. Students with disabilities are likely to a-eate cmfusiOII in the traditional 

cluaroom. 

35. AJl scbool personnel abouldhave good teaming skills. 

36. Sludcnta with disabilities lhoukl be given every cpportunayto fiinaion in the 

tradiliooal clusroom Idling. 

37. h will be -,y for school personnel to have collabontion akilla in onl« for 

incluaion to be IUIXlellful. 

38. The pracnce of lltudcnts wiCh disabilities in 1he trllditi<aJal cllllll"OOlll will promote 

awq,tanoe of ditfcrmces on 1he part of ltudaJts without diaabilities. 

Adaptedfrom: Attlhuie Toward lnclusionln,trument 

by Camille M Y atea, Ed. S. and Jame., A Siders Ed. D. 
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Pre-Program ITEP Student Interview Questions 
• Formulated by B. Klopfleisch 

J.. What are your reasons for involvement in the ITEP program? 

2. Describe yourself as. a teacher now. 

3. What knowledge .and skills do you perceive to be needed as an effective teacher? 

4 Wha • . I:'. I . ? . . t 1s your view oi_mc 11S1on. 

5. What are the advantages and disadvantages oflnclusion? . . 

6. What are the differences between inclusive classrooms and other classrooms? 

7. Describe an effective inclusive classroom teacher. 

8. What, if any, is your·.prior experience working with disabled persons? 
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CONSENT FORM 
Inclusive Teacher Education Program 

1, ____________ , voluntarily agree to participate in. 
research activities as a participant in the Inclusive Teacher Education 
Program. I understand that I will be asked to ·complete surveys intended to 
assess specific outcomes of the project. l also understand that part of the 
research will consist of one-to-one interviews that will be audiotaped. I 
understand that, although my identity will be kept confidential through the use 
of code numbers, both the interviewer and/or transcriber will have access to 

\ 

the audiotapes as a part of the program evaluation process. No other project 
staff will have access to the audiotapes, and my identity will remain 
confidential. 

All procedures havE} been explained to me and r have had the opportunity to 
ask questions. I understand that I have the right to request at any time that 
my coded surveys or interview results be excluded from review. 

Date: ------------------------
Signature: ______________________ _ 

Print Full Name: ---------------------
Witness: -----------------------
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Post-Program ITEP Student Interview Questions 
Formulated by L. Millar 

1. Describe yourself as a teacher now. 

2. What is your view of inclusion?. 

3. What are the advantages and disadvantages .of inclusion? 

4. Describe the diffe,ences between inclusive classrooms and other classrooms. 

5. Describe the skills and competencies needed to be an effective inclusive teacher. 
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6. What components of the ITEP program were most helpful to you, and what were 
the least helpful? 

7. Do you feel prepared to teach in an inclusive classroom? Why or why not? 
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