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Abstract
This study focuses on motivation in foreign language learning among undergraduate students in
Kazakhstan. Motivation is an integral part of any skill, and a number of applied linguistic studies
have shown that language learning is more successful if the learner is motivated. There are many
different factors that cause a learner to be motivated, thus affecting the way one is learning a
language. It can be the need to get a well-paid job, a desire to communicate with people from
different countries, and so on. There are various factors that affect the way one is motivated. For
example, research has shown that gender might play a role here, saying that female learners are
more motivated, have more favorable attitudes toward learning a foreign language and, therefore,
perform better on achievement tests, while some researchers have argued that the difference
between boys and girls’ motivation and performance is insignificant or does not exist at all. The
differences in EFL (English as a foreign language) learner’s motivation factors might also be
affected by social, cultural, ethnic or political reasons. This study shows how undergraduate
students in Kazakhstan identify what motivates them in learning English as a foreign language

and what exactly might be causing any differences in the results obtained.
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Chapter 1: Problem Statement

Motivation plays a significant role in learning any skill. Though difficult to measure,
there is no doubt that motivation is a driving force in whatever people do. This force can be
caused by various factors: for example, most people study for a college degree because they are
motivated by the opportunity to get a good job in the future. A child is motivated to behave
because they want their parents to be proud of them. Similarly, motivation is of significant
importance in language acquisition as well, whether it is a first or second language. One can say
that, when acquiring their first language, children are highly motivated by the need to
communicate their needs and desires. Surely, they do acquire their first language using what is
given to them from birth, which is Language Acquisition Device (Chomsky, 1965), an inherent
ability to learn any human language; but this ability is reinforced through the child’s need and
motivation to communicate. In second language acquisition, however, it is harder to identify
what exactly drives one’s motivation to learn a language when one is already able to
communicate in their first language. There has been a number of studies on motivation and
language learning, namely focusing on the extent to which motivation is important in language
learning and ways in which it affects one’s second language acquisition. However, as mentioned
above, one of the problems that researchers face is that motivation is an abstract notion and is
hard to measure; therefore, a number of linguists have made attempts to theorize and measure
motivation in L2 learning. For example, Gardner and Lambert (1972) introduced the concept of
‘integrative orientation’ that “reflects a sincere and personal interest in the people and culture
represented by the other group” (p. 132). Another common notion in the field of L2 motivation is
‘L2 Motivational Self System’ developed by Dornyei (2005). Here, Dornyei makes a distinction

between one’s ideal self and ought-to self.



Despite the fact that there have been multiple attempts at theorizing and categorizing
motivation in L2 learning, there have been a few studies on how various factors affect one’s
motivation. For example, it is widely believed that girls are more motivated in language learning
than boys, those who have the need to learn a language because they moved to a different
country would obviously be more motivated than those who do not have to learn a foreign
language, and so on. In Kazakhstan, where the linguistic situation is complex enough with two
languages being official and most people being bilingual, English is considered to be a useful
tool as the globalization takes place all over the world, but not necessary for survival in the
country itself. Therefore, a question arises as to whether Kazakhstani young people are
motivated enough to learn English, and what exactly it is that motivates them. This study will
focus on motivation of Kazakhstani undergraduate students learning English as a foreign
language and show if there is any pattern to how and why young people in Kazakhstan are
motivated to learn the language.

Linguistic Situation in Kazakhstan

Kazakhstan is a country in Central Asia, 9" largest country in the world by area, with a
small population of 17,000,000 people that are representatives of more than 130 ethnic groups.
Its cultural, political and linguistic traits have been significantly influenced by the countries it
shares its borders and common history with, most importantly, by Russia. Kazakhstan used to be
part of the Russian Empire in the 18" and 19" centuries, and, later, the Soviet Union. Before that
period, all people living in the Kazakh land only spoke their native language, Kazakh, which is a
Turkic language. Once it became part of the Russian Empire, more people began using Russian.
It is worth mentioning that Russia never forced the Kazakh people to stop speaking their native

language, although Russian was the only official language. However, the status of Russian as the



lingua franca across all of the Russian Empire and, later, the Soviet Union, inevitably led to the
russification of the peoples living there. Russian was used in the military, by the government, it
was a required subject in schools, etc. Speaking your native language was acceptable; however,
those who failed to learn Russian would typically be put to shame, especially during the Soviet
period. As a result of the Soviet policy, nowadays, most people in Kazakhstan can speak two
languages: Russian and Kazakh. As for English, it started gaining its importance in early 19"
century but was mostly used by the elite of the society. In the Soviet Union, English was a
compulsory subject in most schools, and 80% of soviet children were studying English as a
foreign language, while the rest were learning German or French (Cole, 1967). This was the case
especially during the Cold War, as the Soviet government believed their people need to know the
language of their “competition” and “enemy”, but at the same time, due to the hostile attitude
towards everything related to English and the country’s isolation almost in every field, English
was not considered as a language necessary for survival, getting a well-paid job, respectable
status in the society, or for communication within the country. Even in specialized language
schools, children would receive English instruction for 3-6 hours a week, where the focus was
mostly on oral skills with an occasional study of American literature (Ernenwein Zevin, 1977).
The language situation in Kazakhstan has changed once the Soviet Union collapsed. The
Kazakhstani government is doing its best to instill respect for their native language in Kazakh
people; therefore, Russian is moving to the background and now it is a shame to only be able to
speak Russian. Since 1991, when the Soviet Union collapsed, the English language has gained
even more importance across the world. Attempting to gradually eliminate all the beliefs and
ideologies of the Soviet Union, the Kazakhstani government puts an emphasis on the

significance of English learning. Therefore, Kazakhstani people learn English as a foreign



language starting in elementary school and continue to learn it in university. The Kazakhstani
government maintains good relationships with English-speaking countries and actively
implements various exchange programs so that undergraduate and graduate students can study
abroad, gain experience and improve their English. English teachers from all over the world are
encouraged to come to Kazakhstan and teach the language because the country’s economic
growth has led to a demand for English (Oliver, 2009). Government jobs and foreign companies
operating in Kazakhstan require English speakers, and to be able to use all the opportunities the
growing market of Kazakhstan offers, one should preferably speak English (Miller, 2010).
However, a lot of people in Kazakhstan do not seek to study or live abroad and, therefore, can
get by in everyday life using Kazakh and Russian. Despite the belief that English is important, in
junior and high school, English is still taught only 2 hours a week, movies in English are dubbed
either in Russian or Kazakh, books are translated into Russian and Kazakh, so in everyday life,
unless they need English for a job or travelling, people in Kazakhstan are not exposed to the
language much. In relation to this study and due the fact that the researcher expects some factors,
such as gender and university major to have an effect on the participants’ motivation, it is worth
mentioning that women in Kazakhstan are encouraged to pursue education in any field they
want; however, there is a trend in what majors female and male students choose to study. For
example, women to choose Linguistics, International Relations, Education, etc. as their majors,
while men prefer technical specialties. Also, in the Kazakh-speaking community, there is a strict
distinction between what a woman’s role and a man’s role in the society. Kazakh women tend to
get married at an early age, right after graduating from university with a Bachelor’s degree,
while men are more likely to keep pursuing their education and career, sometimes abroad. The

Russian people living in Kazakhstan (around 24% of the Kazakhstani population), on the



contrary, are more open to using the opportunities the world offers, and tend to gradually move
away from the traditional way of living, where one’s main purpose in life is to build a family and

work for the prosperity of one’s home country, as Kazakhs believe.
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Chapter 2: Literature Review
Motivation
To identify the relationship between motivation and factors influencing it, it is necessary to
mention here what motivation is at all and what role it plays in language learning. Abraham
Maslow’s theory of motivation is one of the most influential theories in this field. According to
him, all humans act in a way which will help them satisfy basic needs, before moving on to
satisfy higher level needs:
“At once other (and “higher”) needs emerge and these, rather than physiological
hungers, dominate the organism. And when these in turn are satisfied, again new (and
still “higher”) needs emerge and so on. This is what we mean by saying that the basic
human needs are organized into a hierarchy of relative prepotency ” (Maslow, 1943, p.
375).

Maslow’s description of motivation is based on needs: for example, each organism has
physiological needs, and they are considered to be the most prepotent of all needs:

“A person who is lacking food, safety, love, and esteem would most probably hunger for
food more strongly than for anything else” (Maslow, 1943, p. 373).

Another important basic need is that for esteem. Every human has self-esteem needs as
their satisfaction leads to self-confidence and the feeling of self-worth. We all need a constant
positive affirmation for our work and the qualities we have.

Maslow also mentions that one’s behavior is multi-motivated, which means that it is
determined by several needs simultaneously (1943, p. 390). Therefore, sometimes it is difficult
to say what exactly is behind one’s behavior and, in fact, we are motivated to act in a certain way

due to more than one motivation “determinants”.
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For most people, it is not easy to learn a skill simply because learning requires hard,
sometimes tedious, work, and it is in human nature to want to achieve certain goals without
working too hard for it. When a person is learning how to cook, they are motivated by their basic
physiological need, which is hunger, and most people cannot afford buying food several times a
day. If one wants to become a doctor, one is clearly motivated to study for many years to achieve
their goal because their life will depend on their job. What, however, motivates one to learn a
foreign language? Most people do not feel the need to learn one because they have already
mastered their native language, and it is a very widespread situation all over the world where
children and young people are frustrated when they have to do homework and take exams in a
foreign language subject as they have no motivation to do so. However, some people learn a
language because they find it fun, or they are willing to make friends with people from other
countries, or they want to travel, and so on. There is especially a strong need to learn a second
(as opposed to foreign) language because it is becoming common in the world that one leaves
their country and moves to another, often an English-speaking country, be it for studies or a job
or other reasons.
Motivation in Language Learning

Integrative and instrumental motivation. Due to the fact that motivation itself is a
complex notion to study, especially in EFL and ESL (English as a second language), there have
been multiple attempts to define motivation and find out how motivation affects one’s language
learning and acquisition. A number of studies have been conducted on motivation in Canada, the
United States, and Great Britain. They were aimed at determining the extent to which the
motivational variable was related to second language acquisition. Tucker, Hamayan and Genesee

(1976) studied immersion groups of grade 7 students of French as a second language. They
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found that attitudes and motivation played a significant role in French proficiency. Other studies,
like the one conducted by Gagnon (1974, 1976) showed ambiguous results, where significant
relations were found between motivational attitudes and achievement in some regions of Canada
(Ontario, Quebec), but in another region (New Brunswick) no relationship was found.

One of the most influential scholars whose works focus on motivation in second language
learning is Robert Gardner (1985), who drew a clear line between integrative and instrumental
reasons for learning. It is necessary to mention here how Gardner defined motivation:

“Motivation [...] refers to the combination of effort plus desire to achieve the goal of
learning the language plus favorable attitudes toward learning the language” (Gardner,
1985, p, 10).

Gardner stresses that effort alone is not motivation; the desire alone is not motivation,
either. The individual has to want, enjoy, and produce effort to do something. Only when one’s
desire to achieve the goal and efforts made to produce a certain outcome are linked together can
we say that one is motivated.

In his later works, Gardner mentions how people believe motivation is not of big
importance in language learning. This conclusion stems from the fact that what they do not know
is that, while there are many advantages to learning a language, it is not as necessary as learning
other skills. Therefore, motivation has to play a significant role in language learning (Gardner,
2007, p. 10).

In 1959, Gardner and Lambert conducted a study involving 90 grade 11 English-speaking
high school students in Montreal, Canada, learning French (1959). They suggested that there
were two factors involved in learning French: linguistic aptitude and motivation. To find what

role the latter one plays in second language learning, the researchers asked the participants to
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choose between integrative and instrumental reasons for learning French. The students were
considered integratively orientated if being able to interact with the French-speaking community
was of significant importance for them; and instrumentally oriented if they stressed that speaking
French would be useful in finding a good job. After that, the participants were given
achievement tests. They found that those participants who had integrative reasons for learning
French were more highly motivated, had more favorable attitudes toward French-speaking
Canadians and, therefore, were more successful in learning the language. What they also found is
that the integrative orientation of students depended on parental orientations and attitudes, as
well.

Thus, the two most important concepts in Gardner & Lambert’s theory are integrative
motivational orientation, i.e. learning a language to be able to identify with the target
culture/community, and instrumental motivational orientation, i.e. learning a language to achieve
practical goals. Second language learners with integrative motivation are usually interested in the
target culture, find learning the language fun, have a significant other or a family member who
speaks the language, etc. Those with instrumental motivation learn the language to get into
college, find a well-paid job, go on business trips, or merely because it is a college requirement.
According to Gardner & Lambert, an individual is integratively motivated if he/she:

1. Is motivated to learn the language
2. Exhibits integrativeness - - i.e., an openness to other cultural communities
3. Has favourable attitudes toward the learning situation
4. Reflects low levels of language anxiety. (Gardner & Lambert, 2009, pp. 4-5).
In a study conducted in 1961, Gardner and Lambert (1972) attempted to identify what

motivates American students to learn French as a second language. The study was conducted in
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three different states: Louisiana, Maine and Connecticut. Unlike their research conducted a few
years earlier, the integrative reasons for learning French in this study turned out to be of less
relevance to American students, which could be explained by the fact that the need to identify
with the French-speaking community is not as strong in the United States as it is in Canada.

There have been other studies focusing on integrative and instrumental reasons for
learning a second/foreign language. In 1972, Lukmani conducted a study involving 60 Marathi-
speaking female high school students in Bombay, India, who had studied English as a second
language for 7 years. For the study, an indirect questionnaire, a Cloze test and a direct
questionnaire were developed. The participants were asked to rank five integrative and five
instrumental reasons for learning English and complete a Cloze test. The results of the study
showed that most students had instrumental reasons for learning English and that instrumental
orientation correlated higher with English proficiency than the integrative one; they preferred to
learn English to use it as a tool in career advancement (Lukmani, 1972).

Some other studies, however, showed a strong correlation between integrative reasons for
learning a second language and achievement/proficiency. In 1977, Clement, Major, Gardner and
Smythe conducted a study of 130 Franco-Ontarian high school students. The results showed that
the frequency of use of English contributed significantly to the integrative motive factor and,
moreover, to the self-confidence with English.

Teitelbaum, Edwards, and Hudson (1975) investigated 108 American university students
learning Spanish as a second language. The most important integrative reasons for learning
Spanish were a belief that the process of learning the language is enjoyable, as well as a large

amount of time spent in Mexico.
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Other factors in language learning and acquisition. Research has also been conducted
on other variables that might play a role in second language acquisition. For example, behavior
in the language classroom could be an important predictor of one’s success in second language
learning, which was confirmed by the studies conducted by Gliksman (1975), Naiman, Frohlich,
Stern and Todesco (1978), and Shapson and Kaufman (1978). Other variables that affect one’s
learning are age, gender, occupation, etc. There have been a number of studies that were aimed at
identifying the roles of the above mentioned variables in language learning. For instance, it is
widely known that children acquire a language much faster than adults. In linguistics, there is a
concept of critical period hypothesis that was popularized by Lenneberg (1967), which holds
that, in order for one to acquire a language fully and successfully, one should start learning it
before puberty. Lenneberg suggested that after puberty, a brain loses its plasticity and all the
capacities necessary for language acquisition.

Research shows how gender affects one’s social behavior, use of language and language
learning abilities. In her study, Bardwick noted how the “female mind” is different from the
“male mind” and that girls seek social approval more than boys (Bardwick, 1971, p. 92).

Politzer’s study (1983) of language learning strategies showed that females use various
strategies more than males. Oxford (1987) found that a career choice might also affect one’s
motivation to learn a second language. One’s choice of second language learning strategies was
largely influenced by the university major, in favor of social science, education, and humanities
majors as opposed to science or math majors.

In 1989, Ehrman and Oxford conducted a study on 78 subjects (30 Foreign Service
Officer (FSI) studying Japanese, Thai, and Turkish, 26 FSI language instructors who were native

speakers of Japanese, Thai, Turkish, Indonesian, Italian, and Hungarian, and 22 professional
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language trainers) to identify to what extent a career choice might affect one’s use of language
learning strategies. They found that the professional language trainers reported greater use of
language learning strategies mostly because they were proficient at them and trained to use them;
teachers preferred to use authentic language much more often than students. Ehrman and Oxford
suggested that the professional language trainers have both integrative and instrumental motives
to learn languages, meaning that they are interested in using a language both for personal use
(integrative motivation) and for applying what they have learned in their jobs (instrumental
motivation). The researchers also mention that government employees learn a language for
instrumental reasons, but their spouses might learn a foreign/second language for both
instrumental and integrative reasons.

The relationship between gender and motivation in language learning has been widely
studied; therefore, a more detailed description of these studies should be provided.

A common understanding is that females are better motivated and perform better
academically than males. In the research conducted by Pomerantz, Altermatt, and Saxon (2002),
girls outperformed boys in four subject areas (Language Arts, Social Studies, Science, and
Math), however, they self-evaluated much lower than boys did. This led the researchers to the
conclusion that, though gender differences do exist in terms of performance, their effect is not as
big as it could have been had girls expressed more confidence in themselves.

According to Kissau (2006), some studies that focused on the correlation between gender
and motivation have shown that the gender differences are related to age or grade and, therefore,
can vary depending on what motivational component is being studied. He also found that young
boys are good at and enjoy learning math and sports more, while young girls outperform boys in

music and writing.
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The results of the studies conducted in the field of motivation, gender and second
language acquisition show contradictory results, and there is still no definite answer to this
problem. Csizér and Dérnyei (2005) did a study with 8,593 13- and 14-year-old Hungarian
students where the participants were asked to complete two surveys, one at the beginning of
1993, and the other during the last few months of the decade. The theoretical basis for their
research was DoOrnyei’s L2 motivational self system theory. The researchers found that boys are
less motivated in L2 learning and their attitude toward learning English is different from that of
girls in that they consider it to be something that only girls should do. Their findings were
supported by various follow-up studies. For instance, Xiong (2010) found that girls are more
interested in learning English and express higher levels of integrative and instrumental
motivation than boys do.

Interesting results were found in a study done by Kissau in 2003. The participants of the
study were 500 Grade 9 learners of French as a second language. He found that how the society
perceives gender differences in learning has a significant impact on the students’ self-
competence, motivation to learn, and self-evaluation:

“Boys were reporting that they feel less capable than girls in French because society
has told them in no uncertain terms that they are not supposed to be as capable. Boys
reported being less interested in learning about French culture because society has
made it clear that that is more of a female concern. They felt that they had to be lucky to
do well in French, once again, because society has let it be known that it is not ‘normal’
for a boy to do well in French. Instead of admitting to being different, or unlike other
‘real’ boys, male students attribute their successes in French to external sources such as

luck. In the end, societal perceptions were found to influence all 15 of the 18 variables
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where significant gender differences were reported in the quantitative data analysis.”
(Kissau, 2006, p, 415).

Kissau then suggests that teachers start changing the society’s perceptions in the
classroom, at the micro-level, in order to help boys be more intrinsically motivated.

In a study conducted in 2003, Yang investigated 341 college students enrolled in East
Asian language classes. The results of the study showed that integrative motivation was more
important than instrumental motivation, especially for female students. The study conducted by
Mori & Gobel (2006) showed similar results: females scored significantly higher on the items
associated with integrativeness.

Some studies, however, did not show any gender differences in terms of motivation. For
instance, the study conducted by Ludwig (1983) in New York University, Buffalo, showed that
“men were more likely to enroll in language courses because languages are potentially useful
(instrumental motivation) rather than intrinsic (which may be more closely aligned with
integrative motivation)” (pp. 224-225). In a study conducted by Corbin & Chiachiere (1997) on
secondary school students, girls did better in EFL courses, but there was no difference
motivation-wise. Another research that contradicted the studies supporting the gender differences
in second language learning, is one conducted by Akram and Ghani in Pakistan (2013). Their
results showed that there were no statistically significant differences between males and females
in their attitudes and motivation to learn the English language. However, there was a small gap
between the two groups in terms of instrumental motivation: the male participants expressed a
stronger desire to learn English to find a job, study in university or travel abroad. As the
researchers themselves explained the results, “given the nature of Pakistani society, [...], despite

the prominence of women in a few professions such as teaching, women are not destined to
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pursue careers in which English would be a relevant feature” (Akram & Ghani, 2013, p. 539).
This is an example of how the gender differences were affected by the socio-economic situation
and traditions.

The present study is a partial reduplication of a study conducted by Sugimoto,
Rahimpour, and Yaghoubi-Notash in 2006. The participants were 84 male and 102 female
university students majoring in Science, Humanities, or Engineering at the University of Tabriz
and the Azad University of Tabriz, Iran. They were asked to complete a questionnaire containing
a set of 30 items. In 4 of the questions, the males’ responses were significantly different from
those of the female students. The items were the following: I like hearing English spoken (mean
rank for males = 80.43, females = 104.26); Children should not be made to learn English (mean
rank for males = 83.60, females = 101.66); To be able to speak English is important to be
cosmopolitan (mean rank for males = 83.10, females = 102.07); Knowing another language well
might cause me to lose my identity (mean rank for males = 84.29, females = 101.08). The female
participants of the study were more supportive of the above statements than the males; with the
other items, no significant differences were found.

This study, in particular, is based on Gardner’s theory of integrativeness and
instrumentality in that the main purpose of it is to find the extent to which integrative and
instrumental factors play a role in the participants’ motivation to learn English. The reason it is a
partial reduplication of the study mentioned above is that similar survey questions were used in
the present study. However, this study does not focus on gender only, but on integrative and
instrumental motivational factors, while the gender and university major variable have also been

considered in the data analysis.
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Chapter 3: Methodology

Research Questions
Based on the previously conducted studies and theories in the field of motivation, the research
questions posed by this study are the following:

1. Are Kazakhstani undergraduate EFL learners motivated to learn the language

integratively or instrumentally?
2. Are there any significant differences between the responses of female and male students?
The answers to the above research questions will show what motivates undergraduate

students in Kazakhstan to learn English as a foreign language, what integrative and instrumental
factors contribute to their motivation, and what factors affect motivation.
Participants
The study was conducted on around 350 undergraduate students of three Kazakhstani
universities (in the same city, Karaganda): Karaganda State Medical University, Karaganda State
Technical University, and Buketov Karaganda State University. The first one prepares future
doctors in many medical specialties, and the students there study Latin as many medical terms
are of Latin origin, and English two hours a week, for the first two years of study. The second
university offers technical majors, such as Engineering, Computer Science, Mining, and so on.
The third one offers a wide range of majors, such as Law, Linguistics, Chemistry, Math,
Business, Economics, Physical Education, Psychology, etc. The age of the participants varied,
ranging from 18 to 25 and above. In terms of the linguistic and cultural background, most of the
participants speak either Russian or Kazakh as their first language and had had around 10 years
of English instruction before entering into a university. There was no restriction in terms of the

gender, meaning that the research had no control over the ratio between the number of female
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participants and the number of male participants. There was also no restriction in terms of the
number of respondents from each university; therefore, some of the universities provided more
responses than the others.

Procedures

As mentioned above, the method of collecting data was reduplicated from the study conducted
on Iranian students by T. Sugimoto, M. Rahimpour, and M. Yaghoubi-Notash in 2006. Data
collection took place in March 2017, in the middle of the spring semester, over the course of
three weeks. An online questionnaire was developed for this purpose, with a set of 29 questions
and a five-point scale: Strongly Agree, Agree, Not Sure, Disagree, and Strongly Disagree. Before
proceeding to the completion of the survey, the students were provided the consent letter (also
online) indicating the purpose of the study, risks and benefits, and necessary instructions. Some
of the items on the questionnaire tested the factors contributing more to integrative motivation,
while other statements contributed to instrumental motivation (Items 1-9 reflect the participant’s
background information, 10-19 — integrative factors, 20-29 — instrumental factors). All of the
items on the questionnaire are also gender-neutral. In the first few questions of the survey,
participants were asked to provide background information, such as sex, age, major, first
language and English learning experience, specifically the number of hours of English
instruction in their school before entering university and the number of years spent studying
English as a foreign language. The questions were provided in both Russian and Kazakh, as
those are the two languages spoken most widely in Kazakhstan.

Data Analysis

The total number of responses collected was 411, out of which 28 had to be eliminated as the

respondents were younger than 18 years old, thus leaving 383 responses for the analysis. The
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data was analyzed in terms of the general information provided, as well as in terms of the
relationship between all the variables. Below is the general information about the participants
observed from the survey:

Age: 367 respondents are 18 to 25 years old, while only 16 are 25 years old and above.

Gender: 293 participants (76.70%) are females, while the rest (89, or 23.30%) are male
students.

Length of English study: As seen from the graphs in Appendix C, most participants have
been learning English for more than 4 years, which is common in Kazakhstan, as students start
studying English in 3" grade, or, if not in elementary school or high school, they start learning it
in university.

Hours of English instruction: The graphs in Appendix C show that in high school, most
participants received 2 hours of English instruction per week, while in universities it differs
(supposedly, depending on the university or major). Most respondents now receive either O or
more than 4 hours of English instruction per week.

The rest of the charts providing general information about the participants’ responses are
provided in Appendix C.

To see the relationship between the gender variable and integrative and instrumental
factors, a mean was calculated for each item. For this purpose, each item on the survey was
assigned a numerical value of 1, +2, +3, +4, and +5 to Strongly disagree, Disagree, Not sure,
Agree, and Strongly Agree, respectively. Calculating the mean for the survey items helped the
researched to identify the differences between the males’ responses and those of the female
participants. For illustration purposes, the results of the analysis are expressed in the two tables

below.



Table 1: Results for Items 10-19
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Item Item Item Item Item Item Item Item Item Item Sum of
10 11 12 13 14 15 16 17 18 19 mean ranks
N 293 293 293 293 293 293 293 293 293 293 293
Female | Mean
3.79 3.94 4.29 2.80 2.85 4.21 4.02 421 4.29 4.49 38.89
rank
N 89 89 89 89 89 89 89 89 89 89 89
Male Mean
3.54 4.13 4.01 2.89 2.59 4.11 3.89 3.87 417 4.26 37.46
rank
Total 38.175
Table 2: Results for Items 20-29
Item Item Item Item Item Item Item Item Item Item Sum of
20 21 22 23 24 25 26 27 28 29 mean ranks
N 293 293 293 293 293 293 293 293 293 293 293
Female | Mean
4.42 4.32 4.08 4.36 3.92 3.57 2.10 2.10 2.22 2.80 33.89
rank
N 89 89 89 89 89 89 89 89 89 89 89
Male [“Mean
4,22 4.00 3.85 4.25 3.81 3.52 2.37 2.35 2.39 2.91 33.67
rank
Total 33.78

As shown in Table 1, the means for males’ responses and females’ responses are almost

identical, which demonstrates that, based on these results, it is difficult to say whether female
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students in Kazakhstan are more integratively motivated to learn English as a foreign language.
The difference between the sums of mean ranks is also not big (38.89 for female participants vs
37.46 for male participants). As for the items 20-29 which are designed to show whether the
participants are instrumentally motivated, the difference between the mean ranks is also small
(33.89 for female participants vs 33.67 for male participants). This shows that it is difficult to say
whether, for example, male students are more likely to learn English for practical reasons, such
as getting a job or to be respected in their own society, than female students.

However, a slight difference can be observed if one compares the mean ranks for the
“integrative” items with those for the “instrumental” items, where the means for the latter one are
lower. The figures in the tables above and the graphs in Appendix C show that the participants
responded either “Agree” or “Absolutely agree” to the items 10, 11, 12, 15, 16, 17, 18, 19, which
are:

| enjoyed attending English classes in high school;

| am interested in the lives and cultures of English-speaking countries;

I would like to make English-speaking friends;

I would like to communicate with people in English-speaking countries;

English will enable me to understand the lifestyle of English-speaking countries;

| want to learn English because | would like to understand and appreciate the books
written in English, such as British/American literature;

| want to be able to read English website articles, newspapers and/or magazines;

| want to be able to understand movies and songs in English.

The results of the survey were also analyzed using a t-test. The table below shows the

means and standard deviation for females and males’ responses calculated for items 10-29.



Table 3: Means and standard deviation for females and males’ responses
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Q2 Mean Std. Deviation Std. Error Mean
Q10 Female 291 3.7938 .98895 .05797
Male 89 3.5393 1.15853 12280
Q11 |Female 290 4.1276 .80715 .04740
Male 89 3.9438 1.08040 11452
Q12 Female 289 4.2941 68211 .04012
Male 88 4.0114 91594 .09764
013 Female 290 2.7966 1.28741 .07560
Male 87 2.8851 1.36761 14662
Q14 Female 291 2.8454 1.25676 .07367
Male 87 2.5862 1.22524 13136
Q15 Female 290 4.2103 .78518 .04611
Male 88 4.1136 91516 .09756
Q16 Female 290 4.0241 .715978 .04462
Male 88 3.8864 .98765 .10528
Q17 Female 291 4.2062 .79140 .04639
Male 87 3.8736 1.09761 11768
Q18 |Female 289 4.2941 64010 .03765
Male 87 4.1724 89191 .09562
Q19 Female 290 4.4931 .63488 .03728
Male 87 4.2644 .81354 .08722
Q20 Female 290 4.4241 .68304 .04011
Male 86 4.2209 .97500 10514
Q21 Female 291 4.3162 .65631 .03847
Male 87 4.0000 .96449 .10340
Q22 Female 290 4.0759 95637 .05616
Male 86 3.8488 96427 .10398
Q23 Female 290 4.3621 .68342 .04013
Male 87 4.2529 94276 .10107
Q24 Female 290 3.9172 1.00520 .05903
Male 85 3.8118 1.10727 12010
Q25 Female 289 3.5675 1.01881 .05993
Male 86 3.5233 1.14508 12348
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Q2 N Mean Std. Deviation Std. Error Mean
Q26 Female 290 2.1034 92429 .05428
Male 83 2.3735 1.08999 11964
Q27 Female 291 2.0997 .95070 .05573
Male 85 2.3529 1.14128 12379
Q28 Female 289 2.2215 1.02033 .06002
Male 85 2.3882 1.15567 12535
Q29 Female 288 2.7951 1.08025 .06365
Male 86 2.9070 1.14407 12337

The table below shows the results for each of the items analyzed through Levene’s Test

for Equality of Variances and a t-test for Equality of Means. The figures in bold in the statistical

significance column are the ones used for the analysis of difference between the responses of the

female and male students.

Table 4: Two-tailed significance for females’ and males’ responses

Item Equal variance assumption Statistical significance | Statistical significance
after Levene’s Test for | (two-tailed) after t-test
Equality of Variances
10 Equal variances assumed 016 .042
Equal variances not assumed .063
11 Equal variances assumed 017 .085
Equal variances not assumed 141
12 Equal variances assumed 351 .002
Equal variances not assumed .008
13 Equal variances assumed 520 .580
Equal variances not assumed .592
14 Equal variances assumed 972 .090
Equal variances not assumed .087
15 Equal variances assumed 406 331
Equal variances not assumed 372
16 Equal variances assumed .003 167
Equal variances not assumed 231
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Item Equal variance assumption Statistical significance | Statistical significance
after Levene’s Test for | (two-tailed) after t-test
Equality of Variances
17 Equal variances assumed .008 .002
Equal variances not assumed .010
18 Equal variances assumed 101 159
Equal variances not assumed 239
19 Equal variances assumed 196 .006
Equal variances not assumed .017
20 Equal variances assumed .037 .030
Equal variances not assumed 074
21 Equal variances assumed 278 .001
Equal variances not assumed .005
22 Equal variances assumed 813 .054
Equal variances not assumed .057
23 Equal variances assumed .002 235
Equal variances not assumed 317
24 Equal variances assumed .085 407
Equal variances not assumed 432
25 Equal variances assumed 214 732
Equal variances not assumed 748
26 Equal variances assumed .002 .025
Equal variances not assumed .042
27 Equal variances assumed .004 .040
Equal variances not assumed .065
28 Equal variances assumed .049 .200
Equal variances not assumed 232
29 Equal variances assumed .609 406
Equal variances not assumed 422

From the results we can see that differences between the females and males’ responses on

some of the items are statistically significant for this study, namely (the difference was deemed

significant if the significance number is less than .05):

Q10: I enjoyed attending English classes in high school.
Q12: I would like to make English-speaking friends.

Q14: 1 would like to marry an English speaker
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Q17: 1 want to learn English because | would like to understand and appreciate the books
written in English, such as British/American literature.

Q19: I want to be able to understand movies and songs in English.

Q20: I can find a well-paid job if | speak English.

Q21: English is becoming more important in my country.

Q22: 1 need to know English to study abroad.

Q26: | learn English because everybody else is learning this language.

Q27: 1 am studying English merely because | would like to get good grades.

If we took a look at the items above and the means for females and males’ responses, a
number of conclusions can be made. For items 10, 12, 14, 17, 19, 20, 21, and 22, there the
difference between the responses of the female and male students is statistically significant in
favor of the females’ responses, and most of such items contribute to the integrative motivational
reasons. For items 26 and 27, however, the males’ responses have higher means than those of the
female respondents; therefore, the male students in Kazakhstan are more likely to learn English
because everybody else is learning the language, or because it is required in school and they
want to get good grades.

As there is an extensive number of responses to this survey, to understand the
relationship between one’s major and motivation to learn English, 20 responses were randomly
selected out of all the responses received to be used as a sample, 10 of which represented various
Humanities majors, while the other 10 — Science majors. The response numbers and majors

selected for the analysis are given in the table below.
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Table 5: The responses and majors randomly selected for the analysis

Humanities Science

#17 Tourism #38 Information Systems
#50 Law #85 Finance

#156 Tourism #86 Automotive Engineering

#177 Religious Studies

#171 Biotechnology

#199 Law

#176 Mechanical Engineering

#213 Elementary School Teacher

#191 Accounting

#283 Philology

#289 Petroleum Engineering

#296 Russian Literature Teacher

#323 Chemistry

#346 Russian Language and Literature

#369 Math

#383 Social Cultural Service

#370 Math

The mean was calculated for each of the responses. Below are the table describing the

means for those with Humanities majors and a separate table for those with Sciences majors.




Table 6: The means for the responses of the participants with Humanities majors
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Mean for Items 10-19

Mean for Items 20-29

#17 35 33
#50 3.9 4.1
#156 4.0 3.9
#1177 3.8 3.7
#199 4.3 3.5
#213 4.1 3.5
#283 3.7 4.2
#296 3.5 3.8
#346 4.5 3.4
#383 4.0 4.0
Mean rank 3.93 3.74




Table 7: The means for the responses of the participants with Science majors
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Mean for Items 10-19

Mean for Items 20-29

#38 4.5 4.4
#85 2.9 3.8
#86 4.8 3.8
#171 4.5 4.1
#176 2.6 2.6
#191 3.8 3.4
#289 4.8 3.5
#323 4.2 3.8
#369 3.6 3.9
#370 4.7 3.9
Mean rank 4.04 3.72

As we can see from the two tables above, there is no particular tendency in the

relationship between one’s major and motivation to learn English. In both groups, the mean for

the integrative items is close to 4 out of 5, while the mean for the instrumental items is a little

lower.
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Chapter 4: Discussion
Based on the research questions proposed above, and the studies conducted on motivation, the
researcher expected the following results:

1. EFL learners in Kazakhstan were expected to be not as integratively motivated as
they are instrumentally since English is typically perceived as the language necessary
to survive in other countries or get a well-paid job.

2. Female students are more integratively motivated, while male students were expected
to be motivated instrumentally.

3. The researcher expected Humanities majors also to be more motivated to learn
English than those with technical specialties.

To answer the first research question, the results showed that Kazakhstani undergraduate
English language learners are motivated both integratively and instrumentally, meaning that they
study English to learn more about the culture and to be able to communicate with native English
speakers, as well as to find a good job, study abroad, or travel. However, a slight difference
between integrative and instrumental motivational factors can be observed, as the mean for the
“integrative” items is 38.175, while the mean for the “instrumental” items is 33.78, so the
difference between the two is around 4.4. This shows that Kazakhstani students have a big
interest in learning more about the English language, its native speakers, and are willing to be
able to communicate with English speakers and integrate in their culture. The findings then do
not confirm the researcher’s hypothesis which stated that the participants should be motivated
instrumentally rather than integratively.

As for the second research question, the analysis showed that there are some statistically

significant differences between the females and males’ responses. There were many “integrative”
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items on the survey where the difference was in favor of the female students’ responses, which,
as the researcher expected, proves that female students are more likely to study English for
integrative reasons. The difference between the responses of female and male students was not as
significant for the “instrumental” items. However, on two of them (Items 26 and 27), the means
of the male students’ responses was significantly higher than those for the female students. These
results show that female students are more likely to learn English because they want to be able to
make English-speaking friends, communicate with them, watch movies and listen to songs in
English, read books in English, etc., while male students are more likely to learn English because
everyone else around them is studying English or because they want to have good grades in
school. However, as the analysis showed, it does not mean that female students do not learn
English for instrumental reasons, as well. The findings of the study correlate with those of other
studies previously conducted on gender and motivation, such as those done by Xiong (2010),
Yang (2003) and Mori & Gobel (2006).

The findings also showed that one cannot say if students with particular majors need
English more or are more motivated to learn a foreign language than those with other majors.
The responses were very similar for both groups (Humanities and Science majors).

Despite the fact that the researcher expected different results, the figures obtained in the
survey show that Kazakhstani students, no matter what age, gender, or major they are, are
willing to learn English for various purposes. However, their responses about the number of
hours of English instruction in high school and university (Items 6 and 7 in Appendix C)
demonstrate the need for more English instruction in Kazakhstani schools as 0-3 hours would not

be enough for an undergraduate student to learn the language.
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Limitations and Benefits

The limitations of this study include the following:

1.

The participants might not have been honest about their responses. As a multiple-choice
survey was being used, it is difficult to say whether every statement on the survey was
thoroughly read and thought about.

The number of female participants was much higher than the number of male
participants. A clearer and bigger picture of the correlation of integrative and
instrumental motivational factors would have been obtained if the number of participants
in both groups had been around the same.

In the analysis of how one’s major affects one’s motivation, a bigger sample could have
been analyzed, or all of the responses. Also, a more detailed analysis could be provided
using t-test.

In addition to gender and major, other factors could have influenced one’s responses,
such as age, L1, and language learning experience. Further studies could be performed to
address these factors.

The survey could have been designed in a way that would show the relationship between
the respondents’ background information (Items 1-9) and integrative and instrumental
reasons.

The results will play an important role in identifying the major reasons for learning

English as a foreign language in Kazakhstan, as it is not commonly used there yet, and it is

important for English teachers to learn what makes their students learn the language, to know

how to approach every student, avoid biased attitude to gender in their classrooms, and how to

encourage their students to work harder. As mentioned above, English programs in Kazakhstan
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should also be analyzed and their effectiveness reevaluated, as there is a demand and willingness

among undergraduate students to learn the English language.
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Appendix A

Informed Consent

Title: Motivation among Kazakhstani Undergraduates
Primary Investigator: Aizhan Arapova

Telephone: 320-380-4520

E-mail: aaizhan@stcloudstate.edu

Thesis advisor: Edward M. Sadrai

E-mail: emsadrai @stcloudstate.edu

I am Aizhan Arapova, and I am currently pursuing a Master’s degree in Teaching English as a
Second Language at Saint Cloud State University, Saint Cloud, USA. Thank you for your
interest in taking part in this research, which is part of my MA degree requirements. Below is the
information that you might need in order to have a better idea of what the purpose of the study is.
Should you have any further questions, feel free to contact me (Primary Investigator) or my

thesis advisor at the e-mail address and telephone number given above.
Introduction

It is widely known that motivation plays an important role in learning a foreign language. A
number of studies have proven this assumption to be true; however, there are a number of factors
that drive our motivation to learn, and this study is aimed at investigating them. Various factors
can possibly influence one’s motivation, such as the need to find a good job, travel abroad,

personal development, etc.


mailto:emsadrai@stcloudstate.edu
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Purpose

This study aims at investigating the motivational patterns of undergraduate students in

Kazakhstan and the correlation between various factors, such as gender, and motivation.
Study procedures

The survey will be conducted online in three universities in the city of Karaganda, Kazakhstan,
namely Karaganda State Technical University, Karaganda State Medical University and Buketov
Karaganda State University. If you agree to participate in the study, you will need to complete a
background information sheet and a questionnaire of 21 questions addressed on a five-point scale
(Strongly Agree, Agree, Not Sure, Disagree, and Strongly Disagree). The questions do not ask
for personal information (other than age and gender) and do not contain inappropriate
vocabulary. The survey will be provided both in Kazakh and Russian (depending on what is your
first language), for your convenience. Completing the survey should take approximately 20-30
minutes. You do not have to answer each and every question; however, | strongly encourage you
to take your time thinking carefully about the items. Your personal information and responses
will be confidential and anonymous and will only be known to the primary investigator and
committee chair (thesis advisor).

Participating in this study is completely voluntary. Your decision whether or not to participate
will not affect your current or future relations with St. Cloud State University, or the researcher.
If you decide to participate, you are free to withdraw at any time without penalty.

Risks and benefits

There are no risks to your health; however, you might feel uncomfortable or reluctant to

answering some of the questions due to the fact that the primary investigator is not able to

foresee all the reactions and/or feelings the questions might cause. Therefore, as mentioned
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above, you have the right to withdraw from the study anytime. In this case, all information you
provide will be destroyed and omitted from the final paper. The benefits of participating in this
study include the opportunity for you to better understand the current situation in EFL (English
as a foreign language) in your country in terms of motivation. Once the results of the survey have
been analyzed, you have the right to request a summary of the results by using the contact
information provided above.

Your completion of the survey indicates that you are at least 18 years of age and your consent to

participation in the study.
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AKDapatThIK KeTicim
XobGansiH araysl: KazakcTaHHBIH CTYJACHTTEP] apachiHIarbl MOTHBALIKS
3eprreymii: ApanoBa AibkaH
Tenedon: +1-320-380-4520
3epTTeyiIiHiH 3JICKTPOH/IBI MeKeH-Kaiibl: aaizhan@stcloudstate.edu
Fouteimu sxerekmni: DnBapa M. Canpaid

FoutbiMu sKeTeKIIHIH 2IeKTPOH B MEKeH-Kalibl: emsadrai @stcloudstate.edu

Men, Apanosa Aibxkas, ka3ipri ke3ge AKI, Munnecora mrarel, CenT-Kimayn kanaceiaga CeHr-
Kiayn Mewmnekerrik Yausepcuterinae (Saint Cloud State University) exinmi Tin petinae
aFbUTIIBIH TUTiH OKBITY MaMaH/IbIFbI OOMBIHIIIA MATHCTPATYPaia OKBII KaThIPMbIH. MeH
YKOFapbIJIa aTaJIFaH YHUBEPCUTETIH]IC MAarUCTpP JOPEKECIH ally YIIH TajJanTapAbiH O0ipi OOJIBIIT
TaOBUIATBIH OCBI 3€PTTEYTe KbI3BIFYIIBIIBIK TAHBITKAHBIHBI3 YIIIH PU3AIIBUIBIFBIMIIBI OUTTIPEMIH.
TemMeHnze ockl 3epTTey/IiH MaKCaThIH TYCIHAIpIN OepeTiH GapiblK aKnapar YChbiHbIIFaH. Erep
KaHaaii-na o61p cypakrap TybiHaaca, Ci3 >Korapblia YCIHBUIFaH OaiijlaHbIC aKMapaThl OOMBIHIIA
MEHIH FBUIBIMH KETEKIIIIMEH HEMECe MaraH xabapJiaca ajachl3.

Kipicrie

MotuBanus WeT TUIiH OKyJa MaHbI3Ibl POJI aTKapaThIHIbIFbI KeHiHeH Oenriii. Kenreren
3epTTeyniep Oy 6omKamMIbl pacTaibl; coyiait 0oya Typa, TUIAl OKyFa O13/11H MOTHBAIIHS
Heriznenred OipHenie daktop 6ap, xxkoHe OyII 3epTTey OCBhIHAAl (haKTOpIap bl aHBIKTAyFa
OarpITTaFaH. MOTHBaIMSAFA )KAKChI )KYMBICTBI Ta0y, casxar )acay, )KeKe Jamy *oHe T.0.

KQ)KETTUIIr CUSKTHI TYpJli pakTopiap bIKIAI €Te/l.
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Maxcatbl

Byt 3epTTey MOTHBAIMsIFA BIKIIAT €TETIH TYPJIi (PaKTOpJIap MEH Ka3aKCTaHBIK CTYJICHTTEP/C

aFbUIIIBIH TUTIH OKyFa MOTHUBALIMSTHBI 3ep/ieieyre OarbITTalIbl.
Tacin

Cayannama Kaparaupl KajaacblHBIH YII YHUBEPCHUTETIH/IE OTKI3IE 1, aTan alTKaHa:
Kaparanaer Memiiekettik TexHukanbsik YHUBepcuTeTi, Kaparanasl MeMiekeTTik
MeaunuHanslK Y HUBEpCUTETI KoHe akageMuk E.A. bykeToB ateinarsl Kaparansl
Mewmnekertik YHupepcuteti. Erep Ci3 3epTTeyre KaThicyFa KelicceHi3, cizre Oec OamiMeH
oenrienetin (Myiem KemicrnelMin, KemicreiMiH, ceHIMCI301H, KeTiCeMiH, TOJIBIKTal
KeJTiceMiH) jkoHe 21 maifbIMHaH TYpaThiH cayalHaMaHbl TONTHIPY Kepek. CayanHama e
XKeKe cypakTap (’Kachbl MEH JKbIHBICBIHAH 0acKa) KOHE JKapaMChl3 JIEKCHUKA kKOK. Ci3re bIHFAMIIBI
00Ty YIIiH cayaaHama Ka3ak )oHe opbIc Turnepine oepinren. CayaaHamMaHbl TOITBHIPY
mamamen 20-30 MuHyTTHI anajsl. Cizre op cypakka skayan 0epy MIHIETTI eMec; OipaK MeH
aCBIKIIAayFa KOHE P CYPaKThI OiJlaHyFa YChIHBIC OepeMiH. Ci3/iH jkayanTapbIHbI3 KYITHS JKOHE
YKACBIPBIH aKIapaT OOJIBIN KeJe/Il )KOHE OJlapFa KOJDKETIMIUTIKKE TeK 3€PTTEYII MEH FhUIBIMU
KETeKII ue 6oaabl.

By cayannamara Katbicy epikTi 00bin Ta0buta e, Ci3iH KaThICy Typaisl memriminiz Cizaig
3eprreyn Hemece Cent-Kiayna MemiiekeTTik YHUBEPCUTETIIEH KaThIHACKa bIKMan etneiai. Ci3
KaTBICYJIaH Ke3 KeJITeH yaKbITTa 0ac TapTyFa KYKbUIBI 00JIachI3.

Toyeken MeH naiiaa

Cayannamara Katbicy Ci3fiH JeHcay bIK YIIiH eIIKaHAal Kayiln TeHaipMeiini; conait 6omna Typa,
aJIJIbIH ajla KapacThIpy MYMKiH O0JIMaiiThIH Typii (hakTopiapMeH OalIaHbICThI KeHoip

CypaKTapFa >kayar OepriHi3 KeIMEeHTIH xkafFaail TybIHAaybl MYMKiH. OCBIFaH opaii, )KoFrapblia
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KOpPCeTUITeH/ IeH cayaHaMara KaThICy/laH Ke3 KeJIreH yaKbITTa 0ac TapTyFa KYKbUIbI 00JIachI3.
byn xarnaiina Ci3aiH YChIHFAH aKMapaTThIH OapIIbIFbl dKOMBLIAIIBI XKOHE O 3ePTTEY/Ie
KOJIJIaHbLJIMAM JIBL.
Byt 3eprreyre KaTtbicy Ka3aKCTaHIBIK CTYISHTTEPI IIET TUTi peTiH/Ie aFbUIIIBIH TUTIH OKYFa He
BIHTAJIAHABIPATHIHBIH KAKCHI TYCIHYT€ MYMKIHJIIK Oepei. 3epTTey HOTHXKeNepi capalaHFaHHAH
keifia Ci3 3epTTeylIiMeH OailllaHbICThIPFaH aKNapaTThl CypayFa KYKbUIbI 00JIaChI3.
Cayannamara Katbica OTHIpbIN, Ci3 18 jxacka TONFaHBIHBI3IBI )KOHE OapIIbIK IIAPTTAPMEH TaHBIC

eKEHIHi3/1 pacTaichI3.
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HNudopmupoBanHoe cornacue

HasBanune npoexra: MoTuBanus cpeau Ka3axCTaHCKUX CTYACHTOB
Wccnenosatens: Apanosa AlixkaH

Tenedon: +1-320-380-4520

DJeKTPOHHBIN ajapec uccienaoBatens: aaizhan@stcloudstate.edu
Hayunsiii pyxkoBoautens: Dasapa M. Canpait

DJIeKTPOHHBIN ajpec HayYHOro pykoBoauTesst: emsadrai@stcloudstate.edu

S, ApanoBa AikaH, B HacTosee Bpemsi 00y4aroch Ha MarucTparype 1o CrenralbHOCTH
[IpenogaBanue aHMIMICKOrO KaK BTOPOro sA3bIka, B ['ocynapcrBeHHOM YHuBepcurere CeHT-
Knayna (Saint Cloud State University) B ropoae Cenr-Kiayn, mrar Munnecora, CIIIA. 5
npusHaTesbHa BaM 3a mposiBieHue uHTepeca B JaHHOM HCCIIEI0BaHUM, KOTOPOE SIBJIETCS
OJIHUM U3 TpeOOBaHU JUIsl TOJIy4EHUS CTENIEHU MAarucTpa B BbIILICYKAa3aHHOM YHUBEPCHUTETE.
Huxe npenocrasiena Best uHGopmanusi, 00bsACHsONIAs 11eIb JaHHOTO UcciieoBanus. B ciayyae,
ecnu y Bac BO3HUKHYT Kakue-1u00 BOIpockl, Bbl MokeTe 00paTUTHCS KO MHE MK MOEMY
HayYHOMY PYKOBOJUTENIO IO KOHTAKTHOM MH(OpMAaLIMK, TPEI0CTaBIEHHON BhIIIIE.

BBenenue

[IInpoko U3BECTHO, YTO MOTUBALIUS UTPAET BAXKHYIO POJIb B U3YYCHHUH HHOCTPAHHOTO SI3BIKA.
MHorwue ucciieoBaHus MOATBEPAUIN ITO MPEIANOI0KEHUE; TEM HE MEHEE, CYIIECTBYET Pl
(hakTOpOB, HA KOTOPHIX OCHOBAHA HAIlla MOTHUBAIIUS U3Y4aTh S3bIK, U 9TO HCCIICIOBAHUE
HaIpaBJICHO HA BBISABJIICHHUE TaKUX (akTopoB. Ha MOTHBAIMIO MOTYT BIHAThH Pa3INIHBIC
(hakTOpHhI, TaKKE KaK HEOOXOIMMOCTh HAWTH XOPOIIYIO paboTy, MMyTEIIECTBOBATh, TUYHOE

pa3BUTHE U T.[I.
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Llens

I[aHHOC HCCJIICAOBAHUC HAIIPABJICHO HA U3YYCHHUC MOTHBAIIUN K U3YUCHUTIO aHTJIUMCKOTO S3bIKa y

Ka3aXCTaHCKHUX CTyI[eHTOB H pa3J'II/I‘IHBIX (l)aKTOpOB, BIIMAOIINX HA MOTHUBAIIHUIO.
MeTton

Omnpoc Oyzaer mpoBeieH B Tpex yHUBepcuTeTax ropoja Kaparanga, a umenno: Kaparannuuckuit
lNocynapcrBennbiii Texuuueckuid Y uuBepcuret, Kaparanaunckuii ['ocynapcTBeHHbIN
Menuuunckuil YauBepcuteT U Kaparanauackuii 'ocyiapcTBeHHbIN Y HUBEPCUTET UMEHU
akagemuka E.A. bykeroBa. Eciiu Bel cornacHsl yyacTBoBath B uccienoBannu, Bam Oyner
HE0OXO0IMMO OTBETHTH Ha BOIIPOCHI 00 00IIIei nHpOpMAaIHK U 3aITOJIHATH OIPOC, COCTOSIIINN U3
21 yTBepkaeHUN U NATHOATBHOM MKkl (AOcomoTHO He cornaceH(-Ha), He cormacen(-na), He
yBepeH(-a), CornaceH(-Ha), A6comoTHO cornaceH(-Ha)). Onmpoc He BKIIOYAET B CeOsl IMUHBIE
BOIIPOCHI (KpOME BO3pacTa M 1oJjia) U He COACPKUT HerpuemMiemMyo Jiekcuky. s Bamero
ya100CTBa OIPOC MPEAOCTABIICH Ha Ka3aXCKOM U PYCCKOM SI3bIKax. 3aroIHEHUE OMpoca T0KHO
3aHATh NpuoOau3uTeNnbHO 20-30 MuHyT. Bam HeoOs13aTenbHO OTBEUaTh Ha KayK/Ibli BOIIPOC;
OJIHAKO, I PEKOMEH/IYIO HE CIIEHIUTh U TIIATEILHO 00yMaTh KaX bl BOIIpocC. Bamm oTBeTHI
SIBJISIFOTCS. KOHPUACHIIMAIBHOM U aHOHUMHOM WH(GOpPMAIIUEH, U IOCTYI K HUM OYAyT UMETh
TOJIBKO MCCJIEIOBATEh U HAYUYHBIN PYKOBOIUTEb.

VYyacTue B JaHHOM OIpOCe SBISIETCS T0OPOBOJILHEIM. Balie penienrue o NpuHITHN y4acTHs B
HeM He nopiuseT Ha Bamm otHomenus ¢ ['ocynapctBenHsiM YHuBepcurerom Cent-Knayaa ninu

HCCIICOIOBATCIIEM. BBI TAaKXEC MOXETC OTKAa3aThbCAa OT y‘IaCTI/ISI B J'IIO60€ BpeMSI.
Puck v monb3a

Yyactue B OIIPOCC HE MPCACTABIIACT HUKAKUX PUCKOB IJIA Bamero 310pPOBb; TCM HE MCHEC,

MOKCT BO3HUKHYTH CUTYyallysd, IIpu KOTOpOfI BrI noxkenaere He OTBeYaTh Ha HCKOTOPBIC
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BOIIPOCHI B CBSI3M C Pa3IMYHBIME (PAKTOpaMH, KOTOPhIE HEBO3MOKHO IIPEyCMOTPETh. B CBsI3H ¢
3THUM, KaK yKa3aHo BhIIIe, y Bac ecTh MOIHOE MPaBO OTKA3aThCs OT yYaCTHs B OMPOCE B JIF0O0E
Bpemsi. B Takom ciydae Bcs mpeaocTaBieHHas Bamu undopmanms OyaeT yaaieHa u He OyaeT
HCIIOJIb30BaHa B HUCCJICIOBAHUM.
VYyactue B JaHHOM HCCIIEIOBAHUU MTPEIOCTABUT BO3MOKHOCTD JIYUIIE NOHATH, YTO MOTUBUPYET
Ka3aXCTAHCKHUX CTYJAEHTOB M3y4aTh aHIJIMHACKUI U3BIK B KAYECTBE HHHOCTpPAHHOrO. Kak ToJIbKO
pe3yabTaThl UCCIENOBaHUs OyIyT MpoaHaIu3UupOBaHbl, Bel HMeeTe mpaBo 3ampocuTh
MH(OPMAIIHIO O HUX, CBA3aBIIUCH C UCCIICIOBATEIICM.
[Ipunumast yuactue B onpoce, Bol noarsepkaaere, uro Bel He muanmie 18 net, u yto Bel

O3HAKOMIJICHBI CO BCEMU €r0 YCIIOBUAMMU.



Appendix B

Survey in English

1. Your age

16-18 19-25 25 and older
2. Sex

Female Male

3. Major

4. First language
5. How long have you been learning English as a foreign language?

Less than 1 year 1-3 years 4-7 years  more than 7 years

6. How many hours of English instruction per week did you have in high school?

0 1 2 3 more than 4
7. How many hours of English instruction per week do you have now?

0 1 2 3 more than 4

8. Other than in school, how many hours per week do you use English (listen, speak,

read, or write in English)?
0 1 2 3 more than 4
9. My grades for English classes in high school were good.
Strongly disagree Disagree Not sure Agree Strongly agree
10. I enjoyed attending English classes in high school.
Strongly disagree Disagree Not sure Agree Strongly agree
11. I am interested in the lives and cultures of English-speaking countries.

Strongly disagree Disagree Not sure Agree Strongly agree

49
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12. I would like to make English-speaking friends.
Strongly disagree Disagree Not sure Agree Strongly agree
13. I have an English-speaking friend/boyfriend/girlfriend | need to be able to
communicate with.
Strongly disagree Disagree Not sure Agree Strongly agree
14. 1 would like to marry an English speaker.
Strongly disagree Disagree Not sure Agree Strongly agree
15. I would like to communicate with people in English-speaking countries.
Strongly disagree Disagree Not sure Agree Strongly agree
16. English will enable me to understand the lifestyle of English-speaking countries.
Strongly disagree Disagree Not sure Agree Strongly agree
17. I want to learn English because I would like to understand and appreciate the books
written in English, such as British/American literature.
Strongly disagree Disagree Not sure Agree Strongly agree
18. 1 want to be able to read English website articles, newspapers and/or magazines.
Strongly disagree Disagree Not sure Agree Strongly agree
19. I want to be able to understand movies and songs in English.
Strongly disagree Disagree Not sure Agree Strongly agree
20. I can find a well-paid job if I speak English.
Strongly disagree Disagree Not sure Agree Strongly agree
21. English is becoming more important in my country.
Strongly disagree Disagree Not sure Agree Strongly agree

22. | need to know English to study abroad.



Strongly disagree Disagree Not sure Agree Strongly agree
23. 1 need English to travel.

Strongly disagree Disagree Not sure Agree Strongly agree
24. 1 need English to pass my exams/tests.

Strongly disagree Disagree Not sure Agree Strongly agree
25. To be able to speak English is important to be cosmopolitan.

Strongly disagree Disagree Not sure Agree Strongly agree
26. | learn English because everybody else is learning this language.

Strongly disagree Disagree Not sure Agree Strongly agree
27. 1 am studying English merely because | would like to get good grades.
Strongly disagree Disagree Not sure Agree Strongly agree
28. | am studying English merely because it is required.

Strongly disagree Disagree Not sure Agree Strongly agree
29. Other people will respect me more if I speak English.

Strongly disagree Disagree Not sure Agree Strongly agree

o1



Survey in Kazakh
1. Ci3nin &acbIHbI3
16-18 19-25 25 >xoHe 0/1aH JKOFapbl
2. JKbIHBICHIHBI3
Olien Ep
3. MamaHABIFbIHBI3
4. Amna TuaiHi3
5. AFBUINIBIH TiJliH YiipeHin skypreninizre Kanma 601617
1 >xpUIIaH KEM 1-3 kbt 4-7 X1 7 XKBUIIAH acTaM
6. Ci3niH MeKTenTe aNTachblHA Hellle cadaK arbLIIIBIH TiTi 601161 (3KOFapbI
CHIHBINTAP)?
0 1 2 3 4 actam
7. Kasip anTacpiHa Hellle CaFaT arbLJIIIBIH TiJi cadarbl eTeni?
0 1 2 3 4 actam

8. YHuBepcuTeTTi ecenTeMeren/e, anTacbiHA Hellle CAFAT AFBLIIIBIH TUTIH

KoJ1IaHAChI3 (aFbLUIIIBIH TiJTiHAE THIHAAMCHI3, colijiececi3, OKMCHI3, jKa3achi3)?

0 1 2 3 4 actam

9. MekTenTe aFbUIIIBIH TiTIHEH MeH/I€ )KAKChI 0aFaiap 00J11bI.

Mynnem kemicneimin Kenicneimin Cenimci301H Kenicemin
TonbikTal kemcemin

10. MekTenTe arbLIIIbIH TijTi cadaFbIHA KATHICY MAFaH YHAWTBIH.

Mynnem kemicnenmin Kemniceiimia CeniMciz0ig Kenicemin

ToxpIKTall KETICEMIH
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11. AFpLIIIbIH TiJTiHAE COMIEHTIH esiepaiH eMipi MeH MJIeHUeTi MeHi KbI3bIKThIPA/IbI.

Mynaem kemicrelMin Kenicneitmin CeHimMci30iH Kenicemin

TonpikTaii KemiceMiHn

12. MeH aFbLINIBIH TUTiHAE COMIEHTIH T0CTAPBIMHBIH 00JFAHBIH Kajap exiMm.

Mynaem kemicrieliMin Kenicneitmin CeHimMci30iH Kemnicemin

TonpikTaii KemiceMin

13. MeHiH KbI3bIM\ JKiriTiM - aFBLIIIBIH TiTiHIE COMJI€iii, 2)KIHe MeH OHbIMEH epKiH
ceiisieckiM KeJieai.

Mynaem KericrelMin Kenicneitmin CeHimMci30iH Kemicemin

TonpikTaii KemiceMiHn

14. MeH aFbLIIIBIH TiTiHIE COMIEHTIH agaMFa TYPMBICKA HIBIFAp exiM\ yilieHep exim.

Mynaem KenicreliMin Kenicneitmin CeHimMci30iH Kemicemin

TonpikTaii KemiceMiHn

15. MeH arblIIIBIH TTiIHAE COMJICHTIH eJIepaiH TYPFbIHIAPMEH apaJiacyabl Kajap
elim.

Mynnem kemicneimin Kenicneitmin Cenimciz0in Kenicemin

TonbikTaii KemcemMin

16. AFBUIIIBIH Tijli MaFaH aFbUILIBIH TiJTiHAe COMJICHTIH e11epAiH TYPMBbIC KAJINbIH
TYCiHyre MyMKiHik Oepei.

Mynnem kemicnenmin Kenicreiimia CenimMciz0ig Kenicemin

TonbikTal kemcemid

17. MeH arblIIIBIH TUIIH YiipeHTiM KeJiefi, ce0edi aFbIIIBIH TiTiH/AE KA3bLIFAH

KiTanTapabl, MbICAJIbI OPUTAH/BIK KHE aMepPHUKAa d1e0ueTiH TYCiHriM KeJei.
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Mynaem kemicrelMin Kenicneitmin CeHimMci30iH Kemnicemin
TonpikTaii KemiceMiHn
18. MeH arbLIIIbIH TiJIiHAET] BeOcaliTTapabl, razerrep/i skoHe )KypHAIAaAPAbI TYCIHTIM

KeJIe/i.
Mynaem kemicrieliMin Kenicneitmin CeHimMci30iH Kemnicemin
TonpikTaii KemiceMin
19. MeH arbLIIIbIH TiTiHAET] pUIbMIEP MeH dHIEPAi TYCIHTIM Keei.
Mynaem KeicrelMin Kenicneitmin CeHimMci30iH Kemicemin
TonpikTaii KemiceMiHn
20. Erep arblIIIBIH TUTIH MEHTepceM, KaKChI JKYMBIC Ta0a aJJaMbIH.
Mynaem KeicrelMiH Kenicneitmin CeHimMci30iH Kemicemin
TonpikTaii KemiceMiHn
21. AFpUIIIBIH TUTIHIH MeHiH eJTiMe MaHbI3bI APTHIN KeJIe/i.
Mynnem kemicneimin Kemnicnieitmin Cenimciz0in Kenicemin
TonbikTaii KemcemMin
22. MeH aFplIIIBIH TUTIH meTesae 6iimM amy ymid 6iirim kemneni.
Mynnem kemicneimin Kenicnieitmin Cenimciz0in Kenicemin
TonbikTaii KemcemMin
23. AFpUINIBIH TUIi MAFaH casgxaT Kacay YIIiH Kaxer.
Mynnem kemicnenmin Kenicreiimia CenimMciz0ig Kenicemin

ToxpIKTall KETICEMIH
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24. AFBLTIIBIH TiJIi MAaFaH eMTHXaH\ TECT TANCHIPY YIIiH KasKeT.

Mynaem kemicrelMin Kenicneitmin CeHimMci30iH Kemnicemin

TonbikTail KemiceMin

25. AFBLTIIBIH TiJIi KOCMONOJIMTTIK aJaM 00J1y YIIiH MaHbI3AbI (YITTBHIK bIPbIM-
JKbIPBIMIAPFA TOYeTi 60sImMay ).

Mynaem kemicrelMin Kenicneitmin CeHimMci30iH Kemnicemin

TonbikTaii KemiceMin

26. MeH aFplIIIBIH TiTiH 0acKaJIap OKBIN KYPreHHeH KeiiH FaHa OKbIN *KYPMiH.

Mynaem KericrelMin Kenicneitmin CeHiMci30iH Kemicemin

TonbikTaii KemiceMin

27. MeH aFplIIIBIH TUTIH KaKChl 0ara a1y YIIiH FaHA OKBII KYPMiH.

Mynaem KeicrelMiH Kenicneitmin CeHimMci30iH Kemicemin

TonbikTaii KemiceMin

28. MeH aFplIIIBIH TiTiH MiHAETTi MOH 00JIFAHHAH KeliH FaHA OKBIN KYPMiH.

Mynnem kemicneimin Kenicnieitmin Cenimciz0in Kenicemin

TonbiKTail KemiceMiH

29. Erep MeH aFplIIIBIH TiTiH MEHIepin ajicaMm, agamMaap MeHi 0J1aH 1a KON ChIiIalThIH
0os1a/1bl.

Mynnem kemicneimin Kenicnieitmin Cenimciz0in Kenicemin

ToxpIKTall KETICEMIH
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Survey in Russian

1. Bam Bo3pacrt

16-18 19-25 25 ¥ crapiie
2. Moa
Kenckui My:xckoit

3. CneuuajbHOCTH

4. PonHoi A3BLIK

5. Ckoabko Jjer Bbl u3yuaere aHraMiicKui sI3bIK?

MeHbIIe 1 roma 1-3rona 4-7 ner  Gomnee 7 ner

6. CKOJIbKO YacoB aHIJIMIICKOI0 B HeJeJ10 npenoaaBajn B Bameii mkoae (crapuue
KJjacchbl)?

0 1 2 3 Oounee 4

7. CKOJIbKO 4YaCOB aHIVIMIICKOI0 B He/leJII0 penoaaBaoT Bam ceiiuac?

0 1 2 3 6onee 4

8. IloMuMoO yHHBepCHTETa, CKOJIBKO YaCcOB B He/le/ 10 Bbl mosib3yerech aHIINACKUM
(caymaere, roBopuTe, YUTaeTe, MUIIETE HA AHTVIMHCKOM)?

0 1 2 3 6onee 4

9. VY MeHs ObLJIM XOpOIIHeE OLIEHKHU M0 AHTJIMICKOMY B IIIKOJIE.

AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(na) AGCOIIOTHO corylaceH(Ha)

10. MHe HpaBWJIOCH MOCENIATH 3AHATHA AHTJIHIICKOTO B LIKOJI€.

AOGCOJIIOTHO HE coryiaceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(na) AGCOIIOTHO corylaceH(Ha)
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11. MeHs HHTEpecYyeT KU3Hb U KYJbTYPa aHIJIOTOBOPSAIIUX CTPAH.
AOCOIOTHO HE coraceH(Ha) He cornacen(na) He yBepen(a)
CornaceH(Ha) AOGCOIIOTHO corylaceH(Ha)
12. 51 b1 xXoTes1(-2) 3aBeCTH AHTJIOTOBOPSIIUX JIPY3eid.
AOGCOMIOTHO HE coraceH(Ha) He cornacen(na) He yBepen(a)
CornaceH(Ha) AOGCOII0THO corjlaceH(Ha)
13. Mos(-ii) neByumka/mapeHb — HOCHTE/b AHTJIMICKOI0 A3bIKA, U A ObI X0TeJI(-2)
cB00OJHO 001ATHCS € Hel/HUM.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(na) AOCOIIOTHO cortaceH(Ha)
14. 51 6b1 X0TeJ1(-2) JKEHUTHCS / BLINTH 3aMY:K 32 HOCUTEJISI AHTJIHIICKOI0 SI3bIKA.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(na) AOCOIIOTHO coryiaceH(Ha)
15. 51 6b1 XoTe1(-2) 00IIATHCS € KUTEJSIMH AHTJIOTOBOPSIIMX CTPAH.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(Ha) ABCOIIOTHO coryaceH(Ha)
16. AHrIMiicKMii A3bIK MO3BOJHUT MHE MOHATH 00pPa3 KU3HHU AHTJIOTOBOPSIIUX HAPOIOB.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(Ha) ABCOIIOTHO coryiaceH(Ha)



17. 51 xouy u3y4yaThb AaHIJIMICKUI SI3bIK, IOTOMY YTO f1 X04y NOHMMATH KHUTH,

HANMUCAHHDbIE HA AHIJINIICKOM SI3bIKE, HAIIpUMEDP, 6pnTch1cy10 H aMEPUKAHCKYIO

JIUTEPaTypy.
AOCOIOTHO HE coraceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(na) AOCOIIOTHO cortaceH(Ha)

18. 51 xouy NOHUMATH BeOCAMTDI, ra3eThl H KYPHAJIbI HA AHTJIHIHCKOM SI3BIKE.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(na) AOCOIIOTHO cortaceH(Ha)

19. 51 xouy noHUMATH (PUIBMBI M MIECHU HA AHTVINHCKOM SI3bIKe.

AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(na) AOCOIIOTHO cortaceH(Ha)

20. 51 cmory HaliTH XOpOoUIYI0 PadoTy, eCJIH OBJIAEI0 AHIVIUHCKUM S3BIKOM.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(Ha) ABCOIIOTHO coryaceH(Ha)

21. AHrimmiicKuii I3bIK MpHoOdpeTaeT Bee 0OIbIIYI0 3HAYMMOCTh B MOeii cTpaHe.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(Ha) ABCOIIOTHO coryaceH(Ha)

22. 51 xo4y 3HATH AHTJIMICKHUH, YTOOBI 00y4aTHCSl 3arpaHHILEi.

AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(na) AGCOIIOTHO corylaceH(Ha)

23. AHIJIMiiCKMii HY’KeH MHe JIsl MyTellecTBUid.

AOGCOJIIOTHO HE coryiaceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(na) AGCOIIOTHO corylaceH(Ha)



24. AHryIMiicKMii HyKeH, YTOObI C1aTh IK3aMeH/TecT.

AOCOIOTHO HE coraceH(Ha) He cornacen(na) He yBepen(a)

CornaceH(Ha) AOGCOIIOTHO corylaceH(Ha)

25. AHramiickuii BaskeH JJIsl TOr0, YTOOBI ObITH KOCMONOJIUTHYHBIM Y€JI0BEKOM
(cBOOOAHBIM OT HAIMOHAJIBHBIX MPEIPACCYAKOB).

AOCOIIOTHO HE coraceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(na) AOCONIOTHO cortaceH(Ha)

26. $1 u3yuaro aHIIHICKHIi A3BIK TOJBKO MOTOMY, YTO €r0 U3y4aKT BCe.

AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(na) AOCOIIOTHO cortaceH(Ha)

27.4 u3y4daro AHTJIMHCKHH SI3bIK TOJbKO IMOTOMY, YTO X041y IMOJYYHUTb X0poHIue

OLIEHKH.
AOCOIIIOTHO HE coriaceH(Ha) He cornacen(na) He yBepen(a)
Cornacen(Ha) ABCOIIOTHO coryaceH(Ha)

28. 51 u3y4aro aHIJIMiiCKHIi I3bIK TOJBKO MOTOMY, YTO 3TO 00513aTe/ILHBI MpeaAMeT.
AOCOII0THO HE coraceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(Ha) ABCOIIOTHO coryaceH(Ha)

29. JIronu OyAyT yBaaTh MeHs 00JIbIIIe, €CJIH 51 OBJIA/IEI0 AHTJIMICKUM SI3BIKOM.
AOCOII0THO HE coraceH(Ha) He cornacen(na) He yBepen(a)

Cornacen(na) AGCOIIOTHO corylaceH(Ha)
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Appendix C
Survey Responses

Item 1: Age

16-17

18-25

25 and
older

0% 10% 20% 30% 4% 50% 60% T0% 80% 90% 100%

Item 2: Sex

Female

Male

0% 10% 20% 30% 40% 50% 60% 0% 80% 90% 100%



Item 5: How long have you been learning English?

Less than 1 year -
More than 7
0% 10% 20% I 40% 50% 60% T0% 80% 90% 100%

Item 6: How many hours of English instruction per week did you have in high school?

vons 1N
than 4

0% 10% 20% 30 A40% 50% B0% T0% 80% 90% 100%
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Item 7: How many hours of English instruction per week do you have now?

1 I
2
3 -
e _
than 4
0% 10% 20% 30% 40% 50% 60% T0% 80% 90% 100%

Item 8: Other than in school, how many hours per week do you use English (listen, speak, read,

or write in English)?

More
than 4

(]

0% 10% 20% 30% 40% 0% 60% 70% 80% 20%  100%



Item 9: My grades for English classes in high school were good.

Myngem
Kenicnenmix ...

Kenicneimin /
He cornacet(...

Cenimcialin /
He yeepeH|a)

Kenicemix /
Cornacex(Ha)

Toneigran
KEenicemiH /...

% 10% 20% 3% 4% 50% 60% 0% 80% 90% 100%

=]

Item 10: | enjoyed attending English classes in high school.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree

0% 10% 20% 30% 40% 50% 60% 0% 80% 90% 100%
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Item 11: I am interested in the lives and cultures of English-speaking countries.

Strongly
disagree

Disagree

Not sure

Strongly agree

0%  10% 20% 3% 4% 50% 6% 0% 80% 90% 100%

Item 12: 1 would like to make English-speaking friends.

Strongly
disagree

Disagree

Not sure

Strongly agree

0% 10% 20% 30% 40% 50% B0% 0% 80% 90% 100%
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Item 13: | have an English-speaking friend/boyfriend/girlfriend I need to be able to communicate

with.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree

0% 10% 20% 30% 40% 50% 60% 0% 80% 90% 100%

Item 14: 1 would like to marry an English speaker.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree
0% 10% 20% 30% 40%% 50% 60% T0% B30% 90% 100%



Item 15: 1 would like to communicate with people in English-speaking countries.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree

0%  10% 20% 0% 40% 50% 60% T0% 80% 90% 100%

Item 16: English will enable me to understand the lifestyle of English-speaking countries.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree
0% 10% 20% 30% 40% 50% 60% 0% B80% 0% 100%



Item 17: 1 want to learn English because | would like to understand and appreciate the books

written in English, such as British/American literature.

Strongly
disagree

Disagree

Not sure

Strongly agree

0% 10% 20% 30% 40% 50% B0% 0% 80% 90% 100%

Item 18: | want to be able to read English website articles, newspapers and/or magazines.

Strongly
disagree

Disagree
Not sure

Strongly agree
0% 0%  20%  30%  40%  50%  60%  70%  80%  90% 100%



Item 19: | want to be able to understand movies and songs in English.

Strongly
disagree

Disagree
Not sure

Agree

Strongly agree _

0% 10% 20% 30% 40% 50% B0%

Item 20: | can find a well-paid job if | speak English.

Strongly
disagree

Disagree
Not sure

Agree

0% 10% 20% 30% 40% 50% B0%

T0%

7%

B0%

B0%

90% 100%

80% 100%



Item 21: English is becoming more important in my country.

Strongly
disagree

Disagree

Not sure

Strongly agree

0% 10% 20% 30% 40% 50% 60% T0% 80% 90% 100%

Item 22: | need to know English to study abroad.
Strongly

disagree

Disagree
Not sure

Strongly agree
0%  10%  20%  30%  40%  50%  60%  70%  B0%  90% 100%



Item 23: | need English to travel.

Strongly
disagree

Disagree

Not sure

Strongly agree
0% 10% 20% 30% 40% 50% 60% T0% 80% 90% 100%

Item 24: | need English to pass my exams/tests.

Strongly
disagree

Disagree
Not sure

Strongly agree

0% 10% 20% 30% 40% 30% 60% T0% 30% 90% 100%



Item 25: To be able to speak English is important to be cosmopolitan.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree

% 10% 20% 30% 40% 50% 60% T0% 80% 90% 100%

[=1

Item 26: | learn English because everybody else is learning this language.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree

0%  10% 20% 30% A40% 50% 60% T0% 80% 90% 100%



Item 27: 1 am studying English merely because | would like to get good grades.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree

0% 10% 20% 30% 40% 0% 60% T0% 80% 90% 100%

Item 28: | am studying English merely because it is required.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree
0%  10%  20%  30%  40%  S0%  60%  70%  B0%  90% 100%
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Item 29: Other people will respect me more if | speak English.

Strongly
disagree

Disagree

Not sure

Agree

Strongly agree

0% 10% 20% 30% 4% 50% 60% T0% B80% 90% 100%
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